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[bookmark: _bookmark0]Introduction

The vision of Shetland Islands Council’s Children’s Services Directorate is to ‘Build a Brighter Future Together.’ We will achieve this by working well together, taking personal responsibility and delivering excellent services. Children’s Services is committed to delivering the highest quality education for all our children and young people.

Improving the quality of education and learning is a shared responsibility. The purpose of this policy framework is to provide clarity and transparency around the work of all stakeholders. It is underpinned by a culture of continuous improvement and a relentless focus on improving outcomes for our children and young people. It is aligned to national quality frameworks for schools and early learning and childcare.


[image: C:\Users\kathleenjohnston\Desktop\Improving the Quality of Education for Shetland’s Learnrers.png]

High quality learning, teaching and assessment is at the core of quality education. Shetland has developed a Standard for Learning, Teaching and Assessment for schools and a Standard for Learning, Teaching and Assessment for Early Learning and Childcare. The standards aim to create a shared language and understanding of the key features that constitute high-quality. It is designed to support professional dialogue, inform self-evaluation and importantly, identify areas for improvement that will result in better outcomes for children and young people. The standards are informed by national policy drivers, General Teaching Council for Scotland (GTCS) professional standards and knowledge of our local context. It is central to planning professional learning to support our workforce during a time of educational change

Throughout the document the term ‘school’ includes early learning and childcare settings, where they
exist.

We strive to ensure children’s rights, embedded in the United Nations Convention of the Rights of the Child, are at the heart of everything we do. Learner participation is encouraged through a variety of different ways in which children and young people can express their views; helping to shape educational decisions which lead to meaningful outcomes and impact.

In Shetland Islands Council, excellent service is at the heart of everything we do. We provide excellent services by taking personal responsibility and working well together. We demonstrate this by:

· Providing an excellent level of service, by making sure we understand, meet and manage our service
users’ needs.
· Having a positive attitude and taking our responsibilities as employees of the council seriously. Working in an open and honest way, reflecting on our performance, and looking for opportunities to improve and develop.
· Demonstrating a positive attitude by being open-minded, fair, respectful, trustworthy, and honest.

National Improvement Framework

Shetland’s Quality Improvement Framework has been developed at a local level to address the priorities
and outcomes set out within Scotland’s National Improvement Framework.

Local and national education should be ambitious, inclusive, and supportive in order to deliver excellence through raising achievement and improving outcomes, ensuring that every child and young person achieves the highest standards they can. Achieving equity: ensuring every child and young person has the same opportunity to succeed.

Key priorities of the National Improvement Framework are:

· Placing the human rights and needs of every child and young person at the centre of education.
· Improvement in children and young people’s health and wellbeing.
· Closing the attainment gap between the most and least disadvantaged children and young people.
· Improvement in skills and sustained, positive school-leaver destinations for all young people.
· Improvement in achievement, particularly in literacy and numeracy.

Outcomes to be achieved locally and nationally:

· A globally respected, empowered, and responsive education system with clear accountability at every level that supports children, young people, and adult learners to thrive. The system enables the development of their knowledge, skills, values, and attributes that give them the best opportunity to succeed and contribute to Scotland’s society and economy.
· Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with Getting it Right for Every Child (GIRFEC).
· Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, and shape a sustainable future, while celebrating and supporting progression for all.
· High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap.
· Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs.
· Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.
· An education system engaging in digital technology to enhance all aspects of learning and teaching, supported by a digitally skilled workforce and tackling digital inequality.

A sketch note outlining ‘A Vision for Scottish Education: National Improvement Framework 2025’ can be
found in Appendix 1.

[bookmark: _bookmark1]Roles and Responsibilities
Improving the quality of education in Shetland is a joint responsibility. It is important that all stakeholders understand their roles and take personal responsibility for their contribution in improving the quality of education for all learners in Shetland. All stakeholders should have a common understanding of strengths, needs and local challenges across the authority and linked to their context. They should be actively involved in bringing about change and improvement that impacts positively on children and young people. Roles and responsibilities are set out in Appendix 2.

[bookmark: _bookmark2]Professional Learning
High quality professional learning for all staff working in education is central to improving the quality of education and learning for Shetland’s learners. Professional learning will support all staff to understand the need for continuous improvement and change and to recognise current best practice in education.
Scotland has a national model of professional learning which has been co-created with teachers, practitioners, universities, professional associations and local authorities. It identifies features of impactful professional learning and the importance of linking to the relevant professional standards.
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Shetland Islands Council is committed to facilitating and delivering a range of high-quality professional learning opportunities and ensuring that learning is available and accessible to all staff. These align to national, local and school improvement priorities and support the ambition of delivering the highest quality education service for all children and young people.

A professional learning working group ensures there is representation from stakeholders in the development of professional learning opportunities. The group also reviews feedback from professional learning to ensure there is evidence of impact.

Teaching and support staff are required to undertake five days (pro rata) of development activities planned by the Council. These activities may be planned centrally or by Senior Leaders within their school. The programme for these days will be developed at school or local authority level and will reflect identified improvement priorities.

Schools will also provide professional learning opportunities that are linked to improvement priorities. This may be at school or cluster level and may be supported centrally.
In addition, teaching staff are required to complete an additional 35 hours of professional learning per year. Non-teaching staff registered with the Scottish Social Services Council are required to fulfil their registration requirements.

The responsibility of all secondary teachers is to raise standards of attainment over time for all the secondary aged pupils that they teach. There is value in dialogue between teachers of the same subject from all schools across Shetland. The forum for this is a Subject Development Group, which is in effect, “a community of professional practice”.


[bookmark: _bookmark3]Subject Development Groups
Subject Development Groups are established in all curriculum areas for secondary teaching staff. The membership includes secondary teachers who teach the same subject from across Shetland, specialist peripatetic teachers who sometimes work across sectors, instrumental instructors and other instructors who work in school.

Subject Development Groups provide a forum and community of professional practice. These forums provide an opportunity to co-ordinate moderation activities, nominate staff to attend SQA Understanding Standards events and share professional learning.
All teachers should be involved in the moderation cycle for the Broad General Education and across the Senior Phase. The January in-service day should have a moderation focus in line with the Council’s Tracking, Monitoring and Moderation Strategy.

A link person for each Subject Development Group will be provided by the central team. This person will be the main contact point between the group and the local authority.


[bookmark: _bookmark4]Professional Review and Development
The operational guidelines for Professional Review and Development (PRD) supports the following aims for all teachers in order to ensure a positive impact on teaching and learning:
· Enhancing continued professionalism.
· Sustainable career long professional learning.
· Supporting evidence-based self-evaluation and ongoing reflection.
· Building capacity within schools and the local authority.
· Engaging in PRD and professional learning as part of the GTC Scotland Professional Update process.
The Continuous Conversations Policy supports the concept of frequent check-ins with staff. Non-teaching staff should have continuous conversations with their manager to engage, motivate, inspire and support employee performance. Personal development and support should form a significant aspect of continuous conversations in order to improve outcomes for all.

[bookmark: _bookmark5]Working Time Agreements
Senior leaders must take cognisance of appendix 2.18 of the Scottish Negotiating Committee for Teachers (SNCT) Handbook in relation to working time agreements - managing teacher workload. Senior Leaders must ensure improvement plans identify agreed actions to reduce bureaucracy and tackle workload. Senior Leaders must also work with the school’s negotiating committee to agree the school’s working time agreement, ensuring that provides the context to undertake collegiate activities and that it informs the targets, time and resources identified within the school improvement plan. Professional learning, through staff development time, will be a key feature of the working time agreement and should link to the improvement priorities. There is a standard template for working time agreements that can be found in Appendix 3.


Shetland School Improvement Cycle
The Shetland School Improvement Cycle outlining this process can be found in Appendix 4. It sets out the continuous process of evaluating, planning, monitoring and reporting whilst highlighting the importance of collective responsibility.
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[bookmark: _bookmark6]Building Collective Responsibility
Leadership teams should work in partnership with staff to develop, implement and monitor the impact of improvement plans and associated self-evaluations, as well as make changes over the year in light of emerging evidence. This approach ensures the whole team has a shared commitment to improving outcomes for children and young people and that changes are made when there is evidence that outcomes are not being improved as intended.

All staff should know the strengths and areas for development for their school and be able to access self-evaluation documents. Opportunities to capture the voice of learners is an important part of this process,

in line with UNCRC and The Promise as part of national policy. Schools may wish to access HGIOURS to ensure pupil voice is recognised within the school self-evaluation documents.

It is also important to build a shared understanding of what is working well and to identify areas for improvement across the whole school community. School teams should work with learners, parents, carers and partners to understand strengths to build on and areas for action within the context of the school and community. In building a shared understanding of areas of action, local and national improvement priorities should also be considered. In order to achieve this, time should be protected and incorporated into the Working Time Agreement. Key findings should inform the self-evaluation and improvement planning process. Early Learning and Childcare Settings
If a school provides Early Learning and Childcare (ELC), there is an expectation that all staff, children, parents and carers will have the opportunity to participate in improvement activity in the same way as in primary and secondary schools. There should be the opportunity for staff teams to build a shared understanding of strengths and areas for actions across the ELC and primary school. To ensure a cohesive approach and build collective responsibility, reference should be made to improvement activity from an ELC perspective within the school improvement plan where relevant.


[bookmark: _bookmark7]Self-evaluation
The key to improving outcomes for children and young people, is having a clear, evidence-based, understanding of what is working well and what needs to improve. Effective, on-going self-evaluation provides a unique and valuable picture of what is having the most and least impact on children and young people and will support planning for self-improvement.
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The key features of effective self-evaluation include:

· Strong leadership – at all levels.
· Collective responsibility.
· Learner participation.
· Collaborative approaches involving all stakeholders and partners.
· Robust analysis of a range of intelligence and data.
· Sustained focus on evaluating the quality of the impact on outcomes for children and young people.

Senior Leaders in schools should ensure that self-evaluation is planned and systematic and embedded at all levels. All staff should have a clear understanding of their responsibilities regarding self-evaluation. Relevant quality frameworks should be used to support effective self-evaluation.

Senior Leaders must ensure that there is a live quality improvement and monitoring calendar which sets out how data relating to the ‘day to day’ work of the school will be gathered systematically. This data should be analysed and evaluated in order to develop an accurate and honest understanding of current strengths and areas for improvement. This calendar should be shared with the school community.

Self-evaluation activities should also enable a ‘closer look’ into a particular aspect of the school’s work. It should be accurate, rigorous and robust and based on a range of reliable data and information, including both quantitative and qualitative data, people’s views and direct observations. This will ensure a strong evidence base.

The quality improvement and monitoring calendar should include the early learning and childcare setting, where one exists, and should be aligned to the school’s working time agreement. An example of a school quality assurance and monitoring calendar is included in Appendix 5.

Arrangements for internal and external moderation of learning, teaching and assessment, including judgements against national standards, should be clearly identified within the quality assurance and monitoring calendar. This will ensure there is a shared and consistent understanding of standards.

In their Standards and Quality Report, Headteachers are asked to report on their self-evaluation of key quality indicators, using evaluative writing, and to identify their self-evaluation grade.

It would be appropriate for school self-evaluation to be a live document. Short evaluative statements could be written on particular aspects, following self-evaluation activities. This may make it more manageable. To support evaluative writing Senior Leaders can refer to the examples of evaluative statements which are included in Appendix 7. This will also be helpful when a school receives an advance notice of inspection from Education Scotland.

[bookmark: _bookmark8]School Improvement Planning
From self-evaluation and the findings of the previous year’s standards and quality report, Senior Leaders and their school teams will be able to identify a small number (no more than four) of improvement priorities for the school year, which are based on evidence of need. There should be a clear rationale for each priority area and each should be relevant to the unique context of the school, reflecting the school’s vision, values and aims. Priorities should take account of local and national priorities in education and the needs of today’s children and young people.

Priorities for improvement should be set out in an improvement plan. They should be expressed as outcomes for children and young people that are observable, with a measurable aim and meaningful measures of success. Senior Leaders and their school teams should give careful consideration as to how best to take forward priorities. Plans should set out the steps that will be taken to achieve the outcome, including professional learning needs. A template example of the Standards and Quality Report and School Improvement Plan is included in Appendix 6 and Appendix 8 contains guidance on the completion of the Standards & Quality Report and School Improvement Plan.

Responsibilities should be clearly identified reflecting leadership at all levels. Resource requirements and timescales should also be included. Plans should identify the data and information that will be gathered and analysed at key points throughout the year to monitor the progress being made towards each priority. This should link to the activities identified in the quality improvement and monitoring calendar, where possible, to reduce workload and bureaucracy.

Departmental improvement plans should mirror the structure of the School Improvement Plan. They should reflect how the department will contribute to the school’s improvement priorities, reflecting the responsibility and contribution of the department in relation to whole school improvement. The Department Plan should also identify their individual priorities based on their departmental self-evaluation and subject/sector specific change and improvement.

Senior Leaders and their teams must ensure that all activities relating to school improvement planning is
accounted for in the school’s working time agreement.
[bookmark: _bookmark9]Progress Over Time
Senior Leaders and their teams should establish how plans will be reviewed by stakeholders at key points throughout the year so that the progress being made towards the planned outcomes is being regularly monitored. Plan data check-ins to talk about progress towards each priority in the short, medium and long term. Data check-ins provide senior leaders and their teams with the opportunity to discuss data findings and adapt next steps accordingly. If plans are not achieving the intended outcomes, they should be reviewed, adapted or changed. Stakeholders should be kept informed about progress on a regular basis.

Overall, Senior Leaders in schools should ensure that everyone in the school community understands the need for change, that pace of change is appropriate and that improvements are leading to positive outcomes for children and young people.
[bookmark: _bookmark10]Standards and Quality Reporting
The Standards and Quality Report records the school’s progress against the School Improvement Plan. It is a statutory document that is expected to be submitted before the end of each academic session and no

later than September each year. Underpinned by effective self-evaluation, it should be developed collaboratively and in consultation with stakeholders, including parents/partners.

The Standards and Quality Report should:
· Report on the progress of an establishment’s annual improvement plan including the school’s Pupil
Equity Fund plan.
· Promote collaborative working with all stakeholders and provides an overall evaluation of the school’s
capacity for continuous improvement.
· Include clear evaluations of progress achieved in relation to all priorities.
· Provide robust information about the assessment of learners’ progress and wellbeing, and the quality
of their learning experiences, working with partners and community.
· Include evaluations of the impact of the plan to ensure excellence, equity and positive outcomes for all learners.
· Report on progress towards stated aims and tackling the poverty-related attainment gap.
· Identify further actions to improve outcomes for all learners which are planned and communicated.

Schools should ensure that the Standards and Quality Report and the School Improvement Plan are published on the school webpage and shared with the school community as appropriate. Parent/carer and child/young person friendly versions of school improvement priorities can make plans more accessible for these groups.

[bookmark: _bookmark11]External Funding Including Scottish Attainment Challenge Funding
The following principles should be used to support planning for the effective use of external funding such as Pupil Equity Funding (PEF) and Strategic Equity Funding (SEF) to close the poverty related attainment gap and improve wider outcomes:
· Plans should be based on data and a clear understanding of the context of the communities in which they will be implemented.
· Plans should be developed in collaboration with stakeholders. Opportunities to pool resources should be explored where there may be benefit.
· Outcomes should be developed which are ambitious and focus of the long-term goal of closing the poverty related attainment gaps.
· Plans should have outcomes and measures which allow leaders to see if they have been achieved.
· Baseline data should be gathered in order to demonstrate progress towards outcomes. Planned time should be in place to monitor progress and impact at key points throughout the year. Where this is not the case, plans should be adapted accordingly.
PEF funding is used to support activities, approaches or resources which are clearly additional to universal improvement plans and are carefully targeted at improving outcomes for children and young people impacted by poverty. In this respect PEF supports children’s equal right to education, as outlined in Article 28 of UNCRC.

Collaboration across schools and clusters, with community partners such as Community Learning and Development, and with wider partners may provide opportunities to increase the reach and impact of PEF. Opportunities to pool resources should be explored wherever there is the potential to better meet the identified needs of targeted learners.

Reducing costs to families and increasing family income are important levers in tackling poverty and can have a profound impact on wellbeing and learning. Schools should work with stakeholders to evaluate the Cost of the School Day and use PEF to reduce costs to families. Through effective collaboration PEF may also be used to increase family income.

Aims should be developed annually which identify who will benefit, what will change, by how much and when. As with the School Improvement Plan, it is important that the measures of progress are clearly defined with sufficient detail at the outset, so that progress can be tracked closely over time.

Schools are required to report annually on the impact of PEF funding on children and young people experiencing poverty. An evaluative report should be included within the school’s annual Standards and Quality Report. As with all aspects of the school’s annual reporting cycle, reporting on the use of PEF should:
· Provide a clear overview of progress made towards the aims set out in the plan.
· Be based on robust self-evaluation evidence.
· Clearly identify the impact on children and young people, using measures set out in the plan.
· Evaluate progress and impact using evaluative language.
· Lead to the identification of next steps.
· Share progress and impact with all stakeholders.
All use of funding should align with national operational guidance and local authority guidance.

[bookmark: _bookmark12]Quality Assurance
The Education and Learning Service is responsible for providing proportionate and intelligence led support and challenge to schools. This is based on a range of information and data which will be gathered through various quality assurance activities. Link officers and wider members of the central team (and where relevant, senior leaders from other schools) will provide support and challenge as part of quality improvement processes. Teachers, senior leaders, and the central team are working together to build a shared understanding of high-quality learning, teaching and assessment in and across our schools. As shared within the Shetland Standard, the features of high-quality learning and teaching cross all sectors and	should	be	evident	within	all	our	schools.

Each year, the service will send out a circular at the start of the school session outlining the arrangements for the forthcoming year. This will include important dates for the submission of the Standards and Quality Report, the School Improvement Plan and the Working Time Agreement. The Executive Manager for Education and Learning will have strategic overview of quality assurance activity.
Quality assurance activities are outlined below:
1. [bookmark: _bookmark13]Audit Activities
From time to time, an audit activity may be undertaken on a particular theme. This is to ensure the service has an overview of individual school progress and impact in relation to the chosen theme. Every attempt will be made to gather audit information from sources that do not require Senior Leaders and their teams to collate information. Where possible, audit activities will be outlined in the circular at the start of the school session. However, there may be times when the service is required to undertake an audit in response to a particular local or national request or concern. Examples of audit themes include:

· Safeguarding and child protection.
· Statutory duties.
· Quality assurance and monitoring calendars.
· Health and safety.
· Progression pathways.
· Attainment and achievement.

Feedback from audit activities will be provided to Senior Leaders and their teams by the link officer. General themes from audit activities will also be shared at Headteacher development days.

2. [bookmark: _bookmark14]Quality Improvement Activities
The Education and Learning Service will engage in quality improvement activity within the following areas on an annual basis and provide feedback to Senior Leaders.
· Self-evaluations, standards and quality reports and school improvement plans.
· Achievement of a level data.
· School improvement and team improvement visit processes and reports.

Headteachers should carefully consider the programme of the central team’s quality improvement activities when planning their own school-based quality assurance activities. This will ensure that workload associated with school visits is manageable across the year.
Appendix 9 contains Visits to Schools Guidance.

Key themes emerging from quality improvement activity will be shared collectively with Senior Leaders. Individual feedback will be provided by the link officer.

3. [bookmark: _bookmark15]School Support Meetings
School support meetings may be scheduled or arranged as required by either the service or the Senior Leader within the school. The purpose of the meeting, which may be online or in person, might include:

· Discussing an aspect of particular importance, for example attainment.
· Recognising achievement and celebrating success.
· Dealing with staffing issues and staffing absences.
· Induction of a Headteacher.
· Recruitment and selection of staff.
· Questions of pastoral care and Additional Support Needs provision.
· Child protection concerns.
· Reviewing parental complaints.
· Supporting the implementation of national policies and documentation.
· Preparation for an Education Scotland inspection and follow-up activity post inspection.
· Supporting the development of learning and teaching.
· Supporting an area of curriculum development and, or pedagogy.

Schools support meetings will be proportionate, and outcome focused.

4. [bookmark: _bookmark16]School Improvement Visits
Up to two, full day, school improvement visits to each school per session will be carried out by a link officer. Where there is an early learning and childcare setting, an Education Support Officer will also attend. Wherever possible, a senior or middle level leader from another setting shall participate in the school improvement visit. This will be discussed during the planning stages.

The outline for each visit, including the purpose of the visit, the planned activities for the visit and challenge questions for children and young people and staff will be shared in the circular at the start of the school session. Planning for the school improvement visit should be done collaboratively and agreed in advance. As a priority, school improvement visits must include opportunities to observe children and young people in their learning environment.

Themes for school improvement visits will be identified and shared with Senior Leaders at the start of the session.

A key part of the school improvement visit is high quality professional dialogue. Appropriate time must be factored in when planning the visit to allow for this, particularly during the feedback session at the end of the day.

A report will be drafted and shared with Senior Leaders within an agreed timescale. A template report will be shared along with the circular at the start of the session.

5. [bookmark: _bookmark17]Team Improvement Visits
These visits provide support and challenge and seek to triangulate the setting’s self-evaluation around strengths and areas requiring development. Themes will be mutually agreed between the Headteacher and link education officer ahead of the visit.

Professional dialogue will take place throughout the visit and high-level messages will be shared with the Headteacher on the last day of the visit. Following the visit a report will drafted by the team and shared with the Senior Leaders. If required, an action plan will be prepared to address areas for development.

6. [bookmark: _bookmark18]Thematic Visits
Proportionate and manageable thematic visits may take place over the course of the session, visiting all or a sample of schools. These visits may be initiated locally or nationally to investigate specific topics. For thematic visits, findings are reported more generally encompassing all schools and early learning and childcare settings involved.
[bookmark: _bookmark19]Proportionate approach to support and challenge
Based on outcomes arising from the School Improvement Visits and Team Improvement Visits, a system is in place to monitor, record and share the progress being made by all schools. The system will be informed by data held centrally on each school, including evidence relating to attainment, tracking and monitoring, attendance, engagement, inclusion, participation, health and wellbeing, exclusions, bullying, parental complaints, child’s plans and placing requests.

The proportionate approach, described as ‘universal’, focused’ and ‘enhanced’ support will ensure that the appropriate level of support is provided to all schools, depending on their particular circumstances, acknowledging the resources available to the central team. The proportionate approach will also be fluid, with a recognition that schools will move between different classifications, taking cognisance of their individual journeys and wider circumstances. This approach will be open and transparent and agreed with Senior Leaders. It is also important to ensure effective communication with the staff team throughout the process. Appendix 10 sets out the descriptors for universal, focused and enhanced support.

There may be circumstances or events which occur, out-with the control of the school, meaning the setting requires additional layers of enhanced support. An action plan will be discussed and developed from the outset, by the Headteacher and the link officer. Additional support mechanisms may be identified in collaboration with the wider school management team. Targeted support visits to the school by the link education officer and other relevant central officers’ will be set up to progress and then evaluate the impact of the plan within a six-month period. As above, it is important to ensure the staff team are kept informed of developments in a sensitive way. Concerns around the pace of improvement could result in further intervention, and support mechanisms. Improving outcomes for learners requires the collective effort of the school team and each one’s success will be partly dependent on the effort and skill of others.“Educational leadership matters. We know that the excellence of a school’s leadership is linked to the learning and achievement of its students. We also know that without it, school improvement is impossible, or at least impossible to sustain.” Viviane Robinson
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	Professional learning
	Self-evaluation, reporting and improvement planning
	Quality assurance
	Proportionate support 
	Quality Indicators
1.3, 2.3, 3.1 and 3.2


	Elected Members
	
	Approval of local authority department plan and service plans.

Understand and consider local authority self-evaluation.

	Understand and consider performance against agreed key measures.

Instruct officers to address vulnerabilities in inspection outcomes.

	Understand and consider challenges within the service and where relevant provide support and challenge to overcome them.
	Understand and consider school inspection outcomes.
Approve policy based on local need.


	Children’s Services

Education and Learning 
Service and Inclusion Service
	Develop and provide professional learning which supports service priorities and reflects teacher feedback to realise school improvement. 


	Lead coordination of local authority self-evaluation, using both quantitative and qualitative data.

Work with school leaders to realise improvement at local authority and school level.

Lead the coordination of the local authority improvement plan – ‘Education and Learning Service Plan.’

Collaborate with schools and wider services to agree appropriate stretch aims for inclusion in the local authority strategic plan.

Coordinate policies for approval by Elected Members.
Monitor and report performance trends to Elected Members.


	Validate school self-evaluations, standards and quality reports and improvement plans.
Work with school leaders to scrutinise progress against agreed plans.

Establish accountability structures and enhance them where required. 


	Work with school leaders to embed approaches to quality improvement that provides sufficient and proportionate levels of support and challenge.

Support school leaders to prepare for school inspections. 


	Build collective responsibility to embed and sustain a self-improving culture across the local authority. 
Align central resource and structures to realise improvement. 
Track and monitor core measures to identify emerging risks and issues. 
Analyse service performance by reviewing data linked to QI 3.1.
Establish data systems to monitor performance at individual, school and service level.
Work with school leaders to analyse school data over time.
Contribute to the development of local authority policy.


	School leaders as Senior Leaders of the authority 
	
	Contribute to the development of local strategic self-evaluation and subsequent plans that will improve outcomes for Shetland’s children and young people.

Make effective use of self-evaluation to identify strengths and areas for improvement. 
Share skills and expertise to support the self-evaluation and improvement of other schools.




	
	Work with central officers to embed approaches to quality improvement that provides sufficient and proportionate levels of support and challenge to schools.

Share experiences of inspection and what is working well to support school leader colleagues.

	Build collective responsibility for embedding a self-improving culture across the local authority.
Collaborate across the cluster and associated school group to identify and respond to emerging risks and issues. 
Explore benefits from pooling resource. 


	
School leaders in their own setting
	Work as a whole staff team to develop a learning culture, with time dedicated to professional learning to improve learning teaching and assessment and outcomes for learners.
	Work together to establish a culture of self-evaluation at school level by agreeing planned opportunities for staff, partners, young people and parents and carers to contribute.

Implement agreed actions and consider areas for development arising from school and team improvement visits.

Undertake rigorous self-evaluation with stakeholders, making effective use of both quantitative and qualitative data to identify improvement priorities which shape the school improvement plan.

Work together to analyse data and monitor progress towards improvement over time within the School Improvement Plan, ensuring ongoing engagement with the plan throughout the year.
Report on progress made within each priority as part of the school’s Standards and Quality Report. Ensure statutory requirements are met regarding publication and sharing of findings.
	As a whole staff team, agree robust self-evaluation systems through the development and implementation of a quality assurance and monitoring calendar.

Work together to analyse the range of evidence gathered from the quality assurance calendar to plan and implement change. 


	Using agreed accountability structures, work together on agreed actions based on evidence of need. Ensure a carefully considered balance of challenge and support to ensure progress and impact, as well as whole team engagement.

	Build collective responsibility within the school community to positively engage in local authority quality improvement visits and engagements.

Work with staff to ensure effective use of data in improving outcomes for all learners.
Maintain oversight of wellbeing data to quickly identify and address emerging risks. 
Monitor and take action to address performance risks across the school.
Work together as a whole staff team to agree accountability structures and enhance them where required.

	Middle level leaders 
	Build capacity in staff to measure and report on progress and impact over time to enable best practice to be spread.

	Lead the whole team to engage in departmental evaluation to inform the school’s standards and quality report.

Establish a culture of self-evaluation at department level by providing agreed planned opportunities for staff, partners, young people and parents and carers to contribute. 

Make affective use of a range of data to collectively develop and implement departmental improvement plans, aligned with the school improvement plan and local authority priorities.

	Work together to critically analyse evidence from the quality assurance and monitoring calendar to inform the work of the department and school improvement plan. 

	Monitor and take action to address performance risks across the department – consider a careful balance of challenge and support to ensure progress and impact.
Lead the department and subject development groups to positively engage in local authority quality improvement visits and engagements, building collective responsibility for improvement. 

	Agree and establish robust systems to help monitor performance across the department against core quality indicators.
Agree and establish effective systems to gather and analyse outcome data at department levels through robust accountability structures.
Maintain oversight of wellbeing data at department level to quickly identify and address emerging risks. 
Establish accountability structures and enhance them where required. 

	Teachers / Practitioners
	As part of a whole team commitment, work together to evaluate and reflect on practice to inform improvement and professional learning.
	Work together to inform and support delivery of the school improvement plan, and departmental plan, considering wider local authority priorities.

Work together to inform the content of the school’s standards and quality report.

	As part of a whole school commitment to improving outcomes for learners, positively engage in local authority quality improvement visits and school quality assurance and monitoring activities.
	Share progress and impact of changes being made with colleagues at department and/ or whole school level. 

	Make effective use of data over time to determine the impact of changes being made at class and individual learner levels. 
Work together to engage in moderation within and across schools to build a shared understanding of standards to drive consistently good practice.
Engage in high quality teaching, learning and assessment to support progression in literacy, numeracy and health and wellbeing recognising it as the responsibility of all. 
Maintain oversight of learner wellbeing to quickly identify and address emerging risks. 

	Children and Young People should have the opportunity to…
	All learners should have the opportunity to become members of pupil councils and wider children and young people networks and forums. 
	Contribute to the development of the school standards and quality report improvement plan.

Contribute to local authority and school self -evaluation and quality assurance activities.
	Provide a learner perspective within quality assurance processes.
	
	All learners should have the opportunity to be engaged in the life of the school / Service and engage in improvement activity. 

	Parents and Carers should have the opportunity to…
	All parents /carers should have the opportunity to become members of parent councils and wider parent/carer networks and forums.
	Contribute to the development of the school standards and quality report improvement plan.

Contribute to local authority and school self -evaluation and quality assurance activities.
	
	
	All parents/carers should have the opportunity to be engaged in the life of the school / Service and engage in improvement activity.






	
	Appendix 3
	
	
	

	 
	 
	 
	 
	 

	 
	Working Time agreement for:
	 
	 

	 
	School Session:
	 
	 

	 
	The purpose of this template is to provide a clear structure for schools to construct a working time agreement. It is offered as an option for schools to use should they consider it useful. The template should be used flexibly, e.g. Each item may not be appropriate for all settings, other items may need to be added. 
	 

	 
	 
	 
	 
	 

	 
	Item
	Detail
	Hours
	 

	 
	Teaching and Learning
	 
	 
	 

	 
	Class Teaching
	Based on 1.0 FTE
	22.5
	 

	 
	Personal preparation and correction
	One third of class contact time
	7.5
	 

	 
	Collegiate Time  
	 
	 
	 

	 
	Collegiate time (Annual)
	5 hours x 39 weeks. This does not include time within the In-Service days.
	195
	 

	 
	Essential School Activities
	 
	 
	 

	 
	Reporting to Parents
	Number of reports X agreed time allocated
	 
	 

	 
	Moderation Activities
	Agreed Time Allocation
	 
	 

	 
	Tracking and Monitoring
	Agreed Time Allocation
	 
	 

	 
	Parents evenings
	Number of meeting X agreed time for meeting plus associated Preparation time
	 
	 

	 
	Staff meetings
	Number of business meetings X Agreed duration
	 
	 

	 
	Registration
	If not considered within class contact time
	 
	 

	 
	SQA activities
	Agreed time allocation, not relevant to primary settings
	 
	 

	 
	Staff Development & Review Cycle
	PRD Meeting plus associated preparation. 
	 
	 

	 
	Departmental Meetings
	These can only be considered if they take place outwith pupil timetabled day
	 
	 

	 
	 
	 
	 
	 

	 
	 
	 
	 
	 

	 
	 
	 
	 
	 

	 
	 
	 
	 
	 

	 
	Total
	Time required for essential school operational activities
	0
	 

	 
	Collegiate time remaining for development tasks
	 
	 
	 

	 
	Subject Development Groups
	Circular 028/2012/I states that there should be 4 Subject Developement Group Meetings per year. This does not include Time allocated to Subject Developement Groups during In-Service Days.
	 
	 

	 
	School Improvement Plan Tasks
	Time allocated for tasks to address priorities on School Improvement plan
	 
	 

	 
	 
	 
	 
	 

	 
	 
	 
	 
	 

	 
	 
	 
	 
	 

	 
	Total
	Time allocated to developement tasks
	0
	 

	 
	 
	 
	 
	 

	 
	Total
	Total collegiate time allocated
	0
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	Month
	Outcomes
	Activity

	August
	Staff have a clear understanding of Child protection and safeguarding policy and procedures.
Staff have a clear understanding of the UNCRC and the implications of The Promise.
Staff understand how to report concerns about children’s progress and wellbeing.
A well-planned programme of transition arrangements is in place - including for those learners requiring additional support, in line with legislative requirements.
	Child protection and safeguarding awareness raising delivered during the first In-service day.  
Staff reminded/agree school policies for supporting young people who exhibit distressed behaviour.
New members of staff in receipt of child protection training on arrival across the year.
Enhanced transition planning commences for the following academic session.

	September
	In secondary, young people in the Senior Phase attain well in their SQA examinations. The school is in line with/above its virtual comparator in key measures.
The curriculum is refreshed and provides an increasing range of flexible learning pathways.
The curriculum is raising attainment by meeting the needs and aspirations of young people.
Parent/carers access materials to help them support their child’s learning.
	Termly attainment meetings with principal teachers and the school management team with a Broad General Education and Senior Phase focus.
Termly attainment meetings work through collated whole school tracking data. 
SQA Coordinator issues bespoke SQA calendar detailing operational deadlines for the year ahead.
Curriculum planning meetings with principal teachers and school management team.


	October
	Parent/carers have a sound understanding of the range of learner pathways available and can support their child to make an informed choice.
	The school website is refreshed prior to the beginning of the course choice process. 


	November
	Collated whole school report indicating strengths and areas for development.
S3 SNSA data used to support teacher judgements on level achieved.
	Class visits from the school management team. 


	December
	Young people as they progress into S3 can personalise their curriculum within the eight curricular areas.
	S2 Personalisation & Choice process commences.

	January
	Young people in the Senior Phase can prepare for an exam diet in more formal examination conditions. Young people are clear on their progress and next steps in learning.
Young people as they progress into S2 can personalise their curriculum within the 8 curricular areas.
	Senior Phase Prelims.
P7 enhanced visits.

	February
	Young people as they progress into the senior phase choose a relevant curriculum which allows them to achieve the highest level of SCQF qualifications and achieve a positive destination.
Parent/carers have a sound understanding of the range of learner pathways available and can support their child to make an informed choice.
	Pupil feedback to support final push to SQA examinations for Senior Phase.


	March
	Young people make well informed course choices based on their prior learning/ attainment. These choices fulfil the standard set by the school’s presentation policy. These choices maximise attainment gains for the individual pupil, choices made are at the highest SCQF level based on the young person’s prior attainment.
	S4/5/6 interviews with Principal Teachers of Pupil Support and ASN. Final checks that coursing is appropriate for everyone.


	May
	Young people in the Broad General Education make progress over time as detailed in CfE levels. Assessment evidence is valid and reliable based on robust moderation arrangements.
Collated whole school report indicating strengths and areas for development.
	CfE literacy and numeracy levels are submitted to the Local Authority.
CfE literacy and numeracy levels are moderated and checked against SNSA data.
Broad General Education Class Visits.
PRD meetings take place.
Change of secondary timetable.

	June
	A draft School Improvement Plan is submitted to link education officer detailing clear and achievable priorities arising from effective self-evaluation activities.
All members of the school community have a shared understanding of the priorities for the year ahead.
Systems to track attainment and achievement for the year ahead refreshed.
Celebration of the achievements of our young people – affirmation of school vision, values and ethos.
	Whole school School Improvement Plan, Calendar and working time agreement in place. 
Agreement on key working groups. Remit devised for each working group which addresses outcomes in the School Improvement Plan.
Departmental Improvement Plans (FIPs) completed. Faculty Quality Assurance and Calendar completed.
P7 Transition Visits.
New S1 tracking set up – use of P7 CfE levels and SNSA data. Used to inform Broad General Education literacy and numeracy tracker.
Tracking systems set up.
Celebrating learners’ achievements and contributions to the life of the school.


Whole School Quality Assurance and Monitoring Calendar 
	Period
	Outcomes
	Activity

	Through the session and built in for each year group
	Parent/carers are in receipt of quality information regarding their child’s progress.
Parent/carers are informed in a timely manner of any areas of concern.
Staff have access to Career Long Professional Learning (CLPL) to enable progress against the School and Professional Review and Development Plans.
	Interim and full reports informed by tracking and monitoring reports.
All year groups – one parents’ evening per session.
Other forms of parental engagement, including learner led events and information evenings.
Cause for concern procedures built into tracking and reporting procedures
Provision of CLPL with impact followed up through activities such as PRD meetings and classroom visits/learning walks.

	Each month
	The progress of children with additional support needs, Looked After Children (LAC), Young Carers and young people where economic hardship is a barrier is monitored and interventions put in place to secure positive outcomes.
The school management team have a sound understanding of the progress being made against priorities identified in the School Improvement Plan.
The school management team have a clear understanding of the standard of learning and teaching across the school.
Principal teachers have a clear understanding of the standard of learning and teaching in classrooms across their department.
Class teachers can share and discuss good practice, including practitioner enquiry projects for example.

	Agree evaluative activity linked to the School Improvement Plan - Pupil and staff focus groups on an aspect of the School Improvement Plan.
Extended SMT Meetings and staff meetings scheduled as per the Working Time Agreement.
The Parent Council has the School Improvement Plan as a standing item at their meetings – a different theme is explored during each meeting.
Staff representatives present progress/seek feedback and ideas to Parent Council.
Internal professional learning networks meet with the aspect of learning and teaching they focus on is derived from the School Improvement Plan, which also informs staff meetings and in-service staff training.
Attendance/late coming overviews.
Meetings take place between school management team and ASN/Pupil Support to ensure the needs of vulnerable learners are being met.
Child’s Plan reviews are organised and take place.
A small number of Child’s Plans are sampled.

	Each term
	All staff understand attainment of their pupils in the Broad General Education (BGE) and Senior Phase - Interventions are agreed at class, department, and school levels.
Robust moderation arrangements are in place which support staff judgements on level achieved and standards - this means tracking data is accurate.
All young people on track to achieve a positive destination.
Partnerships with school union reps. to support collegiate working
Young people have their success recognised.
	Completion of department and whole school tracking data.
Department/Faculty Quality Assurance Calendar schedules attainment tracking meetings BGE and Senior Phase with the school management team. Moderation meetings scheduled.
Positive destination planning meeting with Pupil Support and Skills Development Scotland staff.
Feedback on Working Time Agreement, Quality Assurance and Monitoring Calendar and any matters arising from union representatives.
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Introduction
Shetland Islands Council is committed to delivering the best possible outcomes for children and young people so that they have the best start in life and are ready to succeed. We want our children and young people to be well educated, skilled and able to contribute to society.
We want to know how well we are doing this and how we can improve. We do this by evaluating what we do and planning and implementing well considered priorities.  All our activity should make a positive difference for our learners. This report is based on the quality indicators in How Good is Our School? 4th Edition (2015), How Good is our Early Learning and Childcare? (2016) and on the priorities and outcomes of the National Improvement Framework.
The National Improvement Framework Priorities are:
1. Placing the human rights and needs of every child and young person at the centre of education
1. Improvement in children and young people’s health and wellbeing
1. Closing the attainment gap between the most and least disadvantaged children and young people
1. Improvement in skills and sustained, positive school-leaver destinations for all young people
1. Improvement in attainment, particularly in literacy and numeracy.

The outcomes to be achieved are:
1. A globally respected, empowered, and responsive education system with clear accountability at every level that supports children, young people, and adult learners to thrive. The system enables the development of their knowledge, skills, values, and attributes that give them the best opportunity to succeed and contribute to Scotland’s society and economy.
1. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with the GIRFEC approach.
1. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, and shape a sustainable future, while celebrating and supporting progression for all.
1. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap.
1. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs.
1. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.
1. An education system engaging in digital technology to enhance all aspects of learning and teaching, supported by a digitally-skilled workforce and tackling digital inequality.


Collaboration and consultation with our stakeholders in session 2024/25

The results of the stakeholder consultations should feed into the SIP. 

	Who?
	When?
	How?
	What did we find out?
(bullet points on key themes)

	Staff




	
	
	

	Children and young people



	
	
	

	Parent and Carers




	
	
	

	Community and other stakeholders




	
	
	






Standards & Quality Report 








****-****


Progress made with the Priorities from our 2024-25 School Improvement Plan 

	Priority 1:  Use the same wording as in your previous School Improvement Plan.


	What were our outcomes?




This should identify what you wanted to improve, for who, by how much and by when.






	What did we do?





Bullet points of key actions/progress






	What was the impact on learners?





What has changed, for who and how do you know? 
Give overall evaluative statements, referring to qualitative and quantitative data. Then refer to concrete evidence as far as possible. 


	What are the next steps and how do you plan to evidence the impact of further actions required ?


State further work required, if any. Will this feature in your SIP, be part of a maintenance plan or is now core business?






	Priority 2:  Use the same wording as in your previous School Improvement Plan.


	What were our outcomes?



This should identify what you wanted to improve, for who, by how much and by when.








	What did we do?




Bullet points of key actions/progress






	What was the impact on learners?




Give overall evaluative statements, referring to qualitative and quantitative data. Then refer to concrete evidence as far as possible. 
- what has changed, for who and how do you know?





	What are the next steps and how do you plan to evidence the impact of further actions required? 

State further work required, if any. Will this feature in your SIP, be part of a maintenance plan or is now core business?











	Priority 3:  Use the same wording as in your previous School Improvement Plan.


	What were our outcomes?



This should identify what you wanted to improve, for who, by how much and by when.






	What did we do?




Bullet points of key actions/progress






	What was the impact on learners?




Give overall evaluative statements, referring to qualitative and quantitative data. Then refer to concrete evidence as far as possible. 
- what has changed, for who and how do you know?




	What are the next steps and how do you plan to evidence the impact of further actions required ?

State further work required, if any. Will this feature in your SIP,  be part of a maintenance plan or is now core business?









	Project/intervention:
What was your gap?

	Planned Outcome
These should be expressed in terms of impact on pupils and, where, appropriate, impact on staff, parents and carers. This should identify what you wanted to improve, for who, by how much and by when



	Measures of impact on learners
. 
1. How do you know your interventions had an impact/improved outcomes?
1. Data




	Teaching and Learning
	
	

	Leadership
	
	

	Family and Community
	
	


Pupil Equity Fund Reporting, 2024/25

	
Self-Evaluation Against Key Quality Indicators
	Quality Indicator 1.3 Leadership of Change

	Developing a shared vision, values and aims relevant to the school and its community
	

	Strategic planning for continuous improvement
	 

	Implementing improvement and change
	



	Quality Indicator 2.3 Learning, teaching and assessment

	Learning and engagement
	

	Quality of teaching
	 

	Effective use of assessment
	

	Planning, tracking and monitoring
	



	Quality Indicator 3.1 Ensuring wellbeing, equality and inclusion

	Wellbeing
	

	Fulifilment of statutory duties
	 

	Inclusion and Equality
	



	Quality Indicator 3.2 Attainment and achievement

	Attainment in literacy and numeracy
	

	Attainment over time
	 

	Overall quality of learners’ achievement
	

	Equity for all learners
	




Please self-evaluate each core quality indicator according to the Education Scotland six point scale.
1: unsatisfactory 
2: weak
3: satisfactory
4: good
5: very good
6: excellent

	HGIOS 4
	School 
Self-Evaluation
	HGIOELC
	ELC 
Self-Evaluation

	1.3 Leadership of change
	
	1.3 Leadership of change
	

	2.3 Learning, teaching and assessment
	
	2.3 Learning, teaching and assessment  
	

	3.1 Ensuring wellbeing, equality and inclusion
	
	3.1 Ensuring well-being, equality and inclusion
	

	3.2 Raising attainment and achievement
	
	3.2 Securing children’s progress
	





School Improvement Plan 
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Factors Influencing the 2025/26 School Improvement Plan
	Local authority factors
1. The Ambition - Excellence and Equity for Shetlands’ learners 2022-2026
1. Children’s Services, Recovery and Renewal Plan
1. Children’s Services, Directorate Plan SIC Operational Guidance: School Improvement Planning and Standards and Quality Reporting
1. SIC Strategy for Parental Involvement 2022
	National factors and drivers
1. Curriculum for Excellence
1. Realising the Ambition
1. National Improvement Framework
1. The Scottish Attainment Challenge
1. Education Reform and Empowerment
1. Getting It Right for Every Child
1. Developing Young Workforce
1. Digital Learning and Teaching Strategy
1. The Equity Audit
1. “Learning Together”: Scotland’s national action plan for parental involvement etc. 2018-2021

	School factors

Insert only those which are particular to your school.  This may include significant recent changes in the school.
1. 


	Local factors (optional)
Refer to any improvement work done at a school cluster level, including any agreed cluster-wide Improvement Priorities.
1. 


	UNCRC

How will you ensure that a rights respecting approach is at the heart of your school improvement? What will the impact be? How will you monitor this?
1. 
	Tacking Inequalities, Poverty Proofing and Cost of the School Day
How will you ensure that any costs related to the school day are reduced and associated barriers to participation mitigated? 
1. 



Pupil Equity Fund – Planning and Reporting – Example in italics
	PEF Allocation 2024/25

	Prompt Questions
1. How confident are we that our interventions and approaches, whether universal or targeted, are leading to improvement? How effectively do we change our approaches if they are not having the intended impact?
1. Are we using a wide range of data including demographic, school processes, pupil learning and perceptions?
1. If we are having difficulty recruiting additional staff, how are we considering alternative approaches and creative solutions?
1. To what extent are we considering and ensuring long-term sustainability as part of our planning to achieve equity?

	Project/intervention: Closing the numeracy attainment gap at North Primary School
What data/evidence informs this? (what is your gap?)
Our data dashboard information tells us that children in P3 and P6, in receipt of free school meals, are 28% less likely to be on or above track in numeracy compared to children not in receipt of free school meals.  In addition, we have considered the Scottish Government’s six priority family types that are at a higher risk of poverty and evidenced that children in families with two or more circumstances below also do less well in numeracy attainment: 
1. Families with a child under one year old
1. Families with a mother under 25 years of age
1. Families with three or more children
1. Lone parent families
1. Minority ethnic families
1. Families with a disabled adult or child 

We have carried out a survey of those parents and child/ren to determine their level of numeracy confidence.  
14% of respondents stated that they enjoy completing numeracy activities at home with their child/ren. 
10% of children in this group said they were not confident in attempting numeracy activities.


	Planned Outcomes
1. Close the numeracy attainment gap for P4s and P7s by 10 percentage points by the ACEL census date in June
1. 75% of parents enjoy completing numeracy activities at home (baseline 14%) by the end of term 3
1. 100% of children in the group stating they are confident in attempting numeracy activities (baseline 10%) by the end of term 3
	Details of project/intervention:

1. Project will take place in term 2 and term 3
1. Adopt an action research/practitioner enquiry approach
1. Attend local authority twilight sessions
1. Purchase professional reading 
1. Research and develop a range of stage appropriate resources to support learning and teaching
1. Set up 6 x parental engagement food and family learning evenings at the school focussing on practical numeracy experiences that can be continued at home
1. Review numeracy homework approaches
	Resources and Lead Person

Teacher
1. 3 days development time out of class
1. 2 days (equivalent)for evening work (food and family)
1. 1 day class cover for parent appointments

Other
4 x books
12 hours LSW for in school support
Food resources
	Measures of impact on learners

1. Post project survey of children
1. Post project survey of parents
1. Exit passes week 1 and week 6
1. Teacher observations
1. Assessment data


	Teaching and Learning
	x
	
	
	

	Leadership
	
	
	
	

	Family and Community
	x
	
	
	



Improvement Priorities for 2025-26
(A maximum of no more than four priorities is recommended)
	NIF PRIORITIES
1. Placing the human rights and needs of every child and young person at the centre of education. 
1. Improvement in children and young people’s health and wellbeing
1. Closing the attainment gap between the most and least disadvantaged children and young people 
1. Improvement in skills and sustained, positive school-leaver destinations for all young people
1. Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	1.1 Self-evaluation for self-improvement
1.2 Leadership for learning
1.3 Leadership of change
1.4 Leadership and management of staff
1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection
2.2 Curriculum
2.3 Learning, teaching and assessment
2.4 Personalised support
2.5 Family Learning
2.6 Transitions
2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion
3.2 Raising attainment and achievement/Securing children’s progress
3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning



	Priority 1:
Continuation from 2024/25? Y/N         

	Data/evidence that informs this priority:  What’s the problem? How do we know it’s a problem?
 
 
	Planned Outcome This should be expressed in terms of impact on pupils and, where, appropriate, impact on staff, parents and carers. This should identify what you want to improve, for who, by how much and by when.
	Measures Identify 2-3 meaningful measures which will help you to track progress over time and understand whether the changes you make are leading to improvement.
 
	Resources and Lead Person
Include any major expenditure. Only   titles should be used.

	Monitoring priority progress over time: impact on learners: 
State how monitoring will take place throughout the year and by whom. This should align with capturing progress in the short/medium and long term as outlined below.

	What will success look like? What are the outcomes that we would expect to see in the short / mid and long term? (Adjust timescales as required)


	By the end of November, we expect to see
	By the end of February, we expect to see
	By the end of May we expect to see

	Insert bullet points of what you as a whole team expect to see in relation to progress in the short term.
 
	Insert bullet points of what you as a whole team expect to see in relation to progress in the medium term.
	Insert bullet points of what you as a whole team expect to see in relation to progress in the long term.

	What happened? What did we see? Provide updates on progress in the short term based on data and evidence. 
	What happened? What did we see? Provide updates on progress made in the medium term based on data and evidence.
	What happened? What did we see? Provide updates on progress made in the long term based on data and evidence.

	What are our next steps? Insert next steps which reflect progress made during this period of time. These next steps may change what you would expect to see in the medium term and long term.
	What are our next steps? Insert next steps which reflect progress made during this period of time. These next steps may change what you would expect to see in the long term.
	What are our next steps? Insert next steps which reflect progress made during this period of time. These next steps can inform your next period of improvement activity.

	End of Session Summary of Progress and Impact

	





Improvement Priorities for 2025-26
(A maximum of four priorities is recommended)
	NIF PRIORITIES
1. Placing the human rights and needs of every child and young person at the centre of education. 
1. Improvement in children and young people’s health and wellbeing
1. Closing the attainment gap between the most and least disadvantaged children and young people 
1. Improvement in skills and sustained, positive school-leaver destinations for all young people
1. Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	1.1 Self-evaluation for self-improvement
1.2 Leadership for learning
1.3 Leadership of change
1.4 Leadership and management of staff
1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection
2.2 Curriculum
2.3 Learning, teaching and assessment
2.4 Personalised support
2.5 Family Learning
2.6 Transitions
2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion
3.2 Raising attainment and achievement/Securing children’s progress
3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning



	Priority 2:
Continuation from 2024/25? Y/N         

	 Data/evidence that informs this priority: 
 
 
	Planned Outcome
	Measures
 
	Resources and Lead Person



	Monitoring priority progress over time: impact on learners

	What will success look like?


	By the end of November, we expect to see
	By the end of February, we expect to see
	By the end of May we expect to see

	 

	
	

	What happened? What did we see? 



	What happened? What did we see? 
	What happened? What did we see? 

	What are our next steps? 


	What are our next steps? 
	What are our next steps? 

	End of Session Summary of Progress and Impact

	





Improvement Priorities for 2025-26
(A maximum of four priorities is recommended)
	NIF PRIORITIES
1. Placing the human rights and needs of every child and young person at the centre of education. 
1. Improvement in children and young people’s health and wellbeing
1. Closing the attainment gap between the most and least disadvantaged children and young people 
1. Improvement in skills and sustained, positive school-leaver destinations for all young people
1. Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	1.1 Self-evaluation for self-improvement
1.2 Leadership for learning
1.3 Leadership of change
1.4 Leadership and management of staff
1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection
2.2 Curriculum
2.3 Learning, teaching and assessment
2.4 Personalised support
2.5 Family Learning
2.6 Transitions
2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion
3.2 Raising attainment and achievement/Securing children’s progress
3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning



	Priority 3:
Continuation from 2024/25? Y/N         

	 Data/evidence that informs this priority: 
 

 
	Planned Outcome
	Measures
 
	Resources and Lead Person

	Monitoring priority progress over time: impact on learners

	What will success look like?


	By the end of November, we expect to see
	By the end of February, we expect to see
	By the end of May we expect to see

	 
	
	

	What happened? What did we see? 


	What happened? What did we see? 
	What happened? What did we see? 

	What are our next steps? 



	What are our next steps? 
	What are our next steps? 

	End of Session Summary of Progress and Impact

	







Improvement Priorities for 2025-26
(A maximum of four priorities is recommended)
	NIF PRIORITIES
1. Placing the human rights and needs of every child and young person at the centre of education. 
1. Improvement in children and young people’s health and wellbeing
1. Closing the attainment gap between the most and least disadvantaged children and young people 
1. Improvement in skills and sustained, positive school-leaver destinations for all young people
1. Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	1.1 Self-evaluation for self-improvement
1.2 Leadership for learning
1.3 Leadership of change
1.4 Leadership and management of staff
1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection
2.2 Curriculum
2.3 Learning, teaching and assessment
2.4 Personalised support
2.5 Family Learning
2.6 Transitions
2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion
3.2 Raising attainment and achievement/Securing children’s progress
3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning



	Priority 4:
Continuation from 2024/25? Y/N         

	 Data/evidence that informs this priority: 
 
 
	Planned Outcome
	Measures
 
	Resources and Lead Person

	Monitoring priority progress over time: impact on learners

	What will success look like? 



	By the end of November, we expect to see
	By the end of February, we expect to see
	By the end of May we expect to see

	 
	
	

	What happened? What did we see? 
	What happened? What did we see? 
	What happened? What did we see?

	What are our next steps? 
	What are our next steps? 
	What are our next steps? 

	End of Session Summary of Progress and Impact

	







XXXX School			Working Time Agreement 2025-26


QI 1.3 Leadership of Change - Developing a shared vision, values and aims relevant to the school and its community
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Approaches to Leadership
	Senior Leaders need to work collegiately with staff across the school and local authority. Senior Leaders need more effective approaches to leading and managing change.
	The Senior Leaders use caring and inclusive leadership styles and have an enthusiastic team working together to improve the life chances of all their learners.
	We are ambitious for the children. With staff, Senior Leaders have implemented a number of initiatives designed to equip children with the skills and attributes they need to succeed in the future.
	We are committed to ensuring that we achieve the highest possible standards and success for all learners.
	Sector leading

	Vision and Values
	Our vision, values and aims should reflect national expectations and be relevant to the unique context of the setting.
	The core values are becoming more apparent in the everyday life of the school.
	The vision, values and aims have children’s wellbeing as a core feature and are central to the drive for improvement across the school and nursery.
	Our vision evolves through ongoing reflection and debate across the school and community. As a result of this active collaboration the school and community have ownership of the vision, values and aims.
	

	Senior Leadership
	Senior leaders should consult more widely to reflect the views of all stakeholders. Importantly, we should ensure a clear strategic overview of improvement priorities and effective procedures to evaluate impact.
	Staff are beginning to have stronger sense of purpose and are keen to participate in improvement activities which will help the school to move forward.
	The strong leadership of the Headteacher and Senior Leaders has enabled the school and wider community to develop and promote their vision.
	Senior leaders provide strong leadership which has enabled our school and wider community to develop, promote and sustain an aspirational vision which underpins our continuous improvement.
	

	Teacher Leadership
	Middle leaders need to be more involved in contributing to and leading school decision-making and dialogue linked to delivering the school’s vision, values and aims.
	Staff are beginning to have stronger sense of purpose and are keen to participate in improvement activities which will help the school to move forward.
	Staff report that the vision, values and aims provides them with a clear sense of direction and common shared purpose. As a result of this most of the school community having a shared understanding of what the school is trying to achieve.
	All staff show commitment to shared educational values and professional standards.
	

	School context
	The school has not taken appropriate account of the social, economic, and cultural context in which children and families live when prioritising its work.
	Some staff understand the social, economic, and cultural context well, however this needs to be more consistently understood by all staff.
	Staff have a sound understanding of the social, economic, and cultural context in which children and families live. This helps them to deliver the school’s vision, values and aims.
	These are shaped by our clear understanding of the social, economic, and cultural context in which children, young people and their families live alongside our awareness of current policy and practice.
	

	Impact

	There is a need for the community to develop an appropriate and motivating school vision, values and aims to underpin all its work. This will bring a greater sense of coherence to the life of the school, helping all stakeholders to develop a common understanding about the school’s core aspirations.
	The senior leadership team use the vision, and values of the school to evaluate improvements. This requires to be more fully established with the wider staff group.
	The Headteacher and staff use the updated values and aims increasingly well to inform and evaluate improvements.
	Through effective leadership at all levels, our school community works together to turn the shared vision into a sustainable reality.
	



QI 1.3 Leadership of Change - Strategic planning for continuous improvement
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Culture for change
	There is a need for Senior Leaders to provide clear leadership and direction in relation to improving the school’s curriculum pathways.
	The Headteacher is beginning to develop a culture where a greater number of staff contribute to and at times lead school improvement priorities.
	Senior Leaders provide a culture where most staff feel confident to contribute to, and at times lead on, school improvement. Staff across the school are empowered to develop the curriculum within their specialist areas.
	Senior Leaders create conditions where staff feel confident to initiate well-informed change and are committed to collective responsibility in the process of change.
	Sector leading

	Effective evaluation to plan change
	Most staff are at the early stages of engaging in self-evaluation. There is a need for a more effective whole school approach to identifying and agreeing required improvements
	In the last two years many new initiatives and processes have been put in place. We should now evaluate these and reflect on progress before making further changes.
	Senior Leaders have a clear direction for improvement of the school, with high expectations of both staff and children. This aspiration contributes strongly to enhancing the nurturing climate and inclusive ethos across the school.
	We ensure proposed changes demonstrate the interconnectedness of the school and community in improving learning and outcomes for children and young people.
	

	Management of change
	Senior Leaders need to maintain more regular professional dialogue about improvement priorities with middle leaders.
	The Headteacher has guided the strategic direction of improvements and the pace of changes is well-managed most of the time.
	The Headteacher have very effectively guided the strategic direction of improvements for learners and the pace of changes is well-managed.
	Senior leaders effectively guide and manage the strategic direction and pace of change.
	

	Achieving change
	We are at the early stages of working with stakeholders to develop a core group of school values. Whilst a number of possible values have been identified, the school needs to continue with its plans to explore these further.
	The Headteacher and senior leadership team need to develop, and articulate, a clear, strategic vision for change which identifies appropriate priorities. Analysis and use of evidence is required to ensure a much stronger focus on setting priorities with measurable impact.
	The Headteacher has rightly identified the need to continue to monitor and measure the impact of change and improvements.
	We take good account of assessment of risk to ensure we follow through on strategies for achieving change.
	

	Collegiate learning
	The majority of middle leaders are beginning to manage change more effectively within their departments and faculties.
	The majority of Principal Teachers are empowered to lead curriculum areas. Teacher leadership skills should continue to be developed and used more effectively to improve the school. Staff benefit from the developing culture of collegiate working.
	The Headteacher empowers members of staff to take various leadership opportunities across the school. We need to extend collaborative leadership opportunities for all staff, linked to evidence-based improvements.
	We protect time for professional dialogue, collegiate learning, and self- evaluation, so that all members of our school community can contribute to our plans for continuous improvement.
	





QI 1.3 Leadership of Change - Implementing improvement and change
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Summary statement
	Staff across the school have not received sufficiently clear leadership and guidance around a number of key strategic issues. There is considerable scope for professional learning to have a higher profile.
	The Headteacher requires to promote further a culture of consultation and shared decision making.
	Teachers and support staff are encouraged and empowered to embrace leadership. There is an increasing sense of collective responsibility to improve outcomes for all children.
	Staff at all levels take responsibility for implementing change and promoting equality and social justice across all their work.
	Sector leading

	Looking outward
	The school requires to be more outward looking by visiting a selection of high- quality settings to observe, reflect on and then implement good practice as appropriate.
	The Headteacher encourages staff to look outwards and to develop their practice by sharing approaches with other schools and colleagues.
	Staff work with colleagues in other schools to enhance an outward focus. To develop this further there is now a need for staff to extend their research and include practitioner enquiry to support improvement.
	Senior leaders in our school community promote and support innovation, creativity and practitioner enquiry which lead to positive change.
	

	Equity
	A Pupil Equity Funding Plan is in place. Senior leaders and staff should ensure that there is rigour
in the way they evaluate ongoing work. This needs to have a positive effect on young people’s attainment and close the attainment gap.
	We have set out clear plans for the use of Pupil Equity Funding with the consultation of stakeholders.
	Now that a collaborative approach amongst staff is becoming embedded, we need to adopt a brisker pace of change.
	We work collaboratively to develop a clear rationale and choose appropriate approaches to effectively facilitate change leading to greater equity for all learners.
	

	Planning for Self-evaluation
	Moving forward, senior leaders should work as a team with all staff to ensure that improvement planning is based on effective self-evaluation. It should provide clear strategic direction for curriculum development and improving learning and teaching.
	Self-evaluation practice is needed to be developed and deepened to provide clearer analysis of the school’s strengths and the areas they need to improve to ensure a much stronger focus on setting priorities which can provide measurable impact.
	Senior leaders now need to increase the rigour in quality assurance and the evaluation of new initiatives. In doing so, we will gain a more accurate picture of how well understood and effective new initiatives and processes are across the school and wider community.
	We continually reflect on and develop our practice taking account of our self-evaluation and vision for continuous improvement.
	

	Self-evaluation including all stakeholders
	Staff have taken initial steps to improve approaches to learning and teaching. The full impact of this work is not yet clear. It would be beneficial for staff and young people to create together expectations of what it means to be an effective learner and teacher.
	Staff engage in a variety of self-evaluation activities and where practice is positive, learners voice is visible. Young people and parents should have more opportunity to reflect on the school through a broader range of evaluation activities.
	Children show confidence in sharing positive developments through the school improvement journey wall. Staff should continue to encourage children to lead and reflect on improvements further, e.g. with the wider community.
	Staff, learners, and partners engage regularly in critical and creative thinking. As a result, children and young people have developed increased capacity to respond and adapt to change.
	

	Professional learning
	There is scope to align our professional development needs and interests more closely with improvement priorities.
A few members of staff are undertaking professional enquiry and collaborative practice.
	Staff are positive about CLPL opportunities provided. Senior leaders need to ensure that time allocated to whole school CLPL is used effectively to inform improvement. Most opportunities are linked to targets within the school improvement plan.
	Staff participate in a wide variety of professional dialogue opportunities. To enhance an outward focus, there is now a need for staff to extend their research and include practitioner enquiry to support improvement further.
	Practitioner enquiry and creative approaches are integral to the thinking and practice of staff, pupils, and partners.
	

	Impact of planning for improvement
	A school improvement plan is in place which targets appropriate areas of improvement. The plan has very few or no measurable targets. This makes it difficult to evaluate the progress of school improvement over time.
	Senior leaders’ analysis of departmental evaluations is needed to inform future improvement priorities. Faculty Principal Teachers and Senior Leaders need to evaluate improvement plans regularly and critical reflection should take place.
	Further work is also needed to ensure new initiatives and processes have an impact on children’s progress and learning.
	We have effective strategies in place to monitor and evaluate the impact of changes on outcomes for learners and the work of our school.
	




QI 2.3 Learning, Teaching & Assessment - Learning and engagement
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Summary statement
	There is a need to improve the quality of learning, teaching and assessment across the school.
	Learning, teaching and assessment is an important priority for the school and work is ongoing in this area.
	The school should develop further its approaches to learning, teaching and assessment to ensure all children receive an appropriate level of pace and challenge to maximise their progress.
	Examples of outstanding learning, teaching and assessment practices are evident which are impacting positively on outcomes for children and young people. The existing collaborative approaches mean that the school is ideally placed to spread this practice more widely.
	Sector leading

	Culture, ethos and relationships
	Although there are some caring and supportive relationships across the school, all staff would benefit from professional development to improve their approaches to promoting positive behaviour.
	Most staff create a positive and caring ethos to support and nurture young people. This is underpinned by the school’s core values of ambition and respect.
	The school has a welcoming ethos which is underpinned by shared values and these are demonstrated by all members of the school community almost all of the time.
	Very positive relationships between staff and young people, and between the young people themselves, underpin all aspects of learning in the school. This culture of mutual respect enables almost all learners to demonstrate the shared values of the school.
	

	Learner engagement
	In a few lessons young people have the opportunity to lead their learning by deciding which topic they will learn about. However, most young people are not yet aware of their strengths and next steps in their learning.
	The majority of children are positive about the ways in which they learn and most children are aware of how target setting supports their learning.
	Most learners engage positively when learning experiences are well planned and matched appropriately to their needs. Young people have a clear understanding of the purpose of their learning and what is expected of them.
	Our children and young people are eager and active participants who are fully engaged, resilient, highly motivated and interact well during activities. They understand the purpose of their learning and have opportunities to lead this.
	

	Pace, challenge, and relevance to learning
	Planned learning requires a greater focus on the relevance of learning activities. All staff would benefit from support in understanding how to pace learning appropriately for groups and individual learners.
	Teachers across all departments need to use a variety of engaging and creative teaching approaches and ensure that tasks and activities provide appropriate pace, support, and challenge for all young people.
	In a few lessons, young people would benefit from more pace and challenge in their learning.
	Learners’ experiences are appropriately challenging and enjoyable and well matched to their needs and interests. In almost all lessons young people understand the purpose and relevance of their learning.
	

	Learner use of digital technology
	Some children are developing skills in the use of digital technologies to support their learning. There is scope to introduce children to a widening range of learning through digital technologies and for teaching to be enhanced through its increased use.
	Most children are confident when using digital technology to consolidate or and support their learning in literacy. A greater opportunity to use digital tools to enhance learning experiences across the curriculum is required.
	Young people use digital technology to support and enhance their learning in most classes. Children speak positively about the regular access they have to technology across an increasing number of curricular areas. Pupils should be provided greater opportunity to lead learning within this area.
	The learners exercise choice, including the appropriate use of digital technology across all aspects of the curriculum, and take increasing responsibility as they become more independent in their learning.
	

	Learner Leadership
	The children across the school are developing aspects of leadership and the senior leadership team are aware that there now needs to be a stronger focus on including the pupil voice in all aspects of the school.
	There is a growing evidence of the contribution of pupil voice. Children are developing skills relevant to leadership and citizenship through opportunities to contribute to the life of the school. Children can identify some skills they are developing through these experiences.
	Most children report that the school listens well to their views. They speak positively about the ways in which their voice is heard through a range of committees. The majority of children consider that their views are acted upon.
	Learners contribute effectively to the life of the school and wider community in a range of well-planned activities. They know that their views are sought, valued, and acted upon.
	





QI 2.3 Learning, Teaching & Assessment - Quality of teaching
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Summary statement
	Staff need to raise expectations of what young people can do and are able to achieve.
	Examples of strong and effective practice should be shared across the school. Most lesson activities are teacher-led with learners being too passive
	Teachers successfully ensure that children’s learning is motivating and meaningful. This includes using the outdoor environment well to deliver a variety of learning.
	Our teaching is underpinned by our shared school vision and values. We use a wide range of learning environments and creative teaching approaches.
	Sector leading

	Range of teaching approaches
	In most classes learning is too teacher led and children and young people are passive in their learning and require opportunities to lead their learning.
	The majority of lessons are overly teacher led which results in young people being too passive in their learning.
	Teachers should continue to increase the range of teaching approaches to ensure that young people experience a variety of ways to learn.
	We use a wide range of learning environments and creative teaching approaches.
	

	Digital technology used to enhance learning
	Children are provided with few opportunities to engage with digital resources to enhance learning.
	Teacher presentations were enhanced by visual resources displayed on the interactive whiteboards.
	In the majority of classes, teachers use digital technologies well to enhance teaching.
	Learning is enriched and supported by our effective use of digital technologies across the whole school.
	

	Delivery of learning, explanations, and instruction
	In the majority of lessons tasks are too teacher directed and not challenging children’s understanding or capacity to learn.
	Most teachers deliver well-structured lessons on a whole class basis, with clear explanations and instructions. Children need to be given regular opportunities to become more independent and to lead their learning.
	In most classes, children participate willingly in a variety of tasks. Almost all teachers provide clear explanations and instructions.
	In all lessons, teacher explanations and instructions are clear. They share what is to be learned and how children can achieve success.
	

	Questioning
	Teacher questioning could be more challenging with the use of higher order thinking skills to extend learning. This would also support children in applying learning in new and unfamiliar situations.
	In a minority of lessons, teachers demonstrate skilled use of questioning to support children to develop higher order thinking. This practice should be shared further across the school.
	Most teachers use questioning very well to promote higher order thinking.
	We use skilled questioning and engagement to promote curiosity, independence, and
confidence and to regularly enable higher-order thinking skills in all learners.
	

	Purpose and relevance of learning
	Whilst there are a few positive examples, children are still not completely clear about what they are learning in classes. They cannot yet clearly explain how they might achieve a positive outcome in a task.
	All teachers should continue to ensure the purpose of learning is made explicit by relating it to skills for learning, life, and work. Tasks should focus on skill development or stimulating thinking and problem-solving in learners.
	Most children understand the purpose of their daily tasks. A few older children can articulate well how their numeracy and literacy skills help them in real life situations. However, children are not yet confident to talk about skills for learning, life and work.
	Children have an increasing number of opportunities to learn and apply new skills in a variety of real-life contexts. Pupils work individually, in pairs and collaborate well in groups.
	

	Differentiation of learning
	Lessons need to be differentiated more effectively to ensure learning is appropriately challenging and meets individual needs.
There are missed opportunities during lessons, where teachers could extend and develop the breadth and depth of children’s learning.
	In a few classes, the majority of learners’ experiences are matched to their needs and interests. Improved differentiation is required to ensure appropriate levels of challenge and support are in place for all children.
	In the majority of lessons, staff effectively plan differentiated activities and tasks, which meet the needs of all learners.
Staff should consider how they plan for composite classes to ensure appropriate pace, challenge, and support.
	We observe learners closely to inform appropriate and well-timed interventions and future learning.

	

	Feedback for learners
	Most young people are not yet aware of their strengths and next steps in their learning.
Feedback provided by teachers needs to focus more on what young people can do well and what they need to do to improve.
	A few teachers provide a range of verbal and written feedback and where this is most effective it helps children understand their progress.
	In the best examples of feedback, staff frame this well to support children to have a clear understanding of their next steps in learning. There are positive examples of children making use of targets and peer and self-assessment to take forward their learning.
	Teachers provide support and challenge through a range of feedback strategies, both verbal and written. Across the school these include ongoing feedback and discussion with young people in class, as well as after homework exercises and assessments.
	





QI 2.3 Learning, Teaching & Assessment - Effective use of assessment
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Summary statement
	The school is at an early stage of gathering and using assessment information. It is important to develop a framework of assessment to make improved links with children’s next steps in learning.
	In key areas of the curriculum, assessment evidence is overly geared towards narrow requirements of a pre-defined check-up or written test. Much remains to be done to ensure that children are aware of their strengths and next steps in learning.
	There is evidence of developing practice in the BGE where departments are revisiting their courses to reflect national standards. This, however, is not yet consistent.
	Assessment is integral to our planning of learning and teaching.
	Sector leading

	Assessment Approaches
	In a few lessons, teachers use effective questioning well to develop young people’s thinking. This practice should be shared more widely across the school. The school should consider how to make planning more directly linked to children’s needs, progress, and achievements.
	Following guidance from the school’s assessment position statement, teachers should use a range of formative and summative approaches, including standardised assessments, to assess children’s progress in literacy and numeracy throughout the year. There is scope to develop the use of holistic assessments, where children apply their skills across a range of curricular areas, to demonstrate knowledge and understanding
	Across the curriculum, a range of assessment approaches are being used effectively to capture the progress being made by learners. In the BGE, this could be developed further to ensure assessment evidence is robust and reliable and demonstrates breadth, challenge, and application of learning.
	We use a variety of assessment approaches to allow learners to demonstrate their knowledge and understanding, skills, attributes, and capabilities in different contexts across the curriculum. Children are able to effectively review how successful they have been.
Teachers use questioning effectively to check understanding and build on prior learning.
	

	Impact of assessment on planning
	Teachers now need to develop further their approaches to assessment across the curriculum. This will help provide accurate information on how well young people are progressing in all areas of their learning.
	In a few classes, there is evidence of assessment information gathered being used to plan and adapt learning. Assessment information should now be used more effectively by teachers across the school to better plan and differentiate learning experiences and activities.
	In the best practice, assessment is integral to teachers’ planning of learning and teaching. The majority of teachers identify clear key assessment tasks at the outset of a teaching block to offer children appropriate experiences to apply their learning in meaningful contexts. Teachers should continue to develop a shared understanding of high-quality assessment and ensure consistency in implementing assessment approaches.
	Our assessment evidence is valid and reliable. At key milestones, our assessments provide reliable evidence which we use to report on the progress of all children and young people.
	

	Moderation
	Teachers are at the early stages of engaging in national benchmarks and moderation activities within the school.
	A planned strategic approach to moderation in partnership with associated primary schools has been developed to support staff to agree standards in literacy and numeracy. This should be extended into all areas of the curriculum.
	Teachers are developing their confidence in using National Benchmarks to support their professional judgement. They need to continue to engage in moderation activity with schools beyond the local area, in order to improve further their shared understanding of national standards and expectations.
	Across our learning community we have shared expectations for standards to be achieved and have robust arrangements for moderation across stages and across the curriculum.
	




QI 2.3 Learning, Teaching & Assessment - Planning, tracking and monitoring
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Planning for learning
	The school has a variety of formats for teaching plans which are updated regularly. The plans make some links to resources and programmes for individual children and describe the learning to be covered.
	Teachers plan using the experiences and outcomes for all curricular areas.
A progression framework for numeracy and mathematics provides a clear pathway for learners.
	Teachers plan appropriately to effectively meet the needs of children. Their termly plans clearly identify the planned learning and relevant assessments. Teachers plan collaboratively to ensure progression across experiences and outcomes.
	Teachers plan appropriately over different timescales to meet the needs of learners across all areas of the curriculum.
	Sector leading

	Planning with the learner
	In a few lessons young people have the opportunity to lead their learning by deciding which topic they will learn about.
Teachers need to develop further their approaches to planning to take increased account of what young people can do and what their interests and aspirations are.
	Children are involved in the planning process through identifying what they would like to learn within a given context.
	Most learners are involved in planning learning in most curricular areas.
	Learners are fully involved in planning learning.
	

	Tracking and monitoring arrangements / processes
	Arrangements for tracking and monitoring of young people’s progress lacks rigour and provides little useful information. There is a need for senior leaders to develop an overview of children and young people’s progress across the curriculum to ensure that appropriate and timely interventions can be planned to improve attainment.
	Current arrangements for monitoring and tracking progress allow children who are off track to be identified and appropriate interventions to be put in place. There is a need for a whole school approach to how teachers monitor and track children’s progress in line with national guidance.
	Teachers have regular, planned opportunities to discuss with school leaders, individual children’s progress, including those who face barriers and challenges. They use information and data effectively to plan next steps for most children. They now need to ensure that approaches to planning and assessment are used to support all children’s learning, including those requiring additional challenge, across all areas of the curriculum.
	As a result of our manageable processes to monitor and evaluate learners’ progress we have clear information on their attainment across all curriculum areas. Teachers have planned meetings with the Headteacher to discuss the progress in learning, pastoral needs and next steps for individual children. This dialogue successfully supports the ongoing self-evaluation of the quality of learning and teaching within the school.
	

	Impact of tracking and monitoring, including those with additional challenges
	Individualised programmes based on children’s prior learning, with clearly defined targets will make learning more meaningful for children. This approach will also help with monitoring and tracking to ensure all children make appropriate progress in their learning.
	Interventions in place are reviewed and any further action required to support children’s learning is considered. This is helping teaching staff feel well supported by senior leaders to address any barriers to learning in their class. There is scope to ensure these meetings inform subsequent planning of learning, teaching and assessment more effectively to secure greater pace and challenge across the school.
	Support staff and the support for learning teacher provide additional assistance for a number of children in each class. Children who face additional barriers to learning, particularly in literacy, are supported through a range of planned interventions. This is having a positive effect on improving children’s progress in reading and spelling.
	There are rigorous conversations between school staff focused on the progress of individual young people, as well as monitoring the progress of groups of young people facing additional challenges. Staff know children’s strengths and needs very well. They use this knowledge very effectively to plan appropriate learning experiences. They meet children’s needs well through suitably differentiated tasks and activities.
	




QI 3.1 Ensuring Wellbeing, Equality & Inclusion – Wellbeing
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Summary statement
	Work is required to change structures and procedures across pastoral care and learning support. These are required to provided helpful clarity in aligning our work more closely with local and national priorities of wellbeing, inclusion, and equality.
	Within our setting there is a welcoming and friendly ethos. Children and families are asked for their views. Parents’ suggestions are sought and there is increased use of this feedback to help evaluate the service and to make improvements.
	Everyone in the school community shares the responsibility for creating a positive ethos and a climate of respect and trust.
All staff recognise that positive relationships and nurturing principles are central to developing a whole school approach to wellbeing.
	As a result of our approach to ensuring the wellbeing of all children and young people and their families, we are improving outcomes for children, young people, and their families. Our school community has a shared understanding of wellbeing and in the dignity and worth of every individual.
	Sector leading

	Wellbeing of all refer to Wellbeing indicators
	Currently, at all stages, young people’s understanding of the wellbeing indicators is not well enough developed. We must now ensure that all young people have opportunities to self-assess and reflect on their own sense of wellbeing over time.
	We are at the early stages of developing a shared understanding of wellbeing amongst young people and staff. Senior leaders recognise that there is scope to extend the use made of the wellbeing indicators across all aspects of school life. Young people need to be familiarised with these.
	Almost all children know and understand the language of the wellbeing indicators and reflect regularly on their own wellbeing. They are confident teachers are sensitive and responsive to their needs. Children feel comfortable sharing concerns with an adult in school who knows them well.
	We know and can demonstrate that all of our children and young people feel safe, healthy, achieving, nurtured, active, respected, responsible and included.
All staff and partners feel valued and supported.
	

	Quality L&T for all
	We need to develop a coherent personal social health education programme that helps children and young people to understand equality and diversity. There is need to review the provision for delivering physical education to ensure this is, high quality.
	We need to review our approach to providing universal support to ensure that all young people have regular opportunities to discuss their learning and development with a key adult.
	Staff are using an increasing range of strategies, often out with the classroom environment, to enable children to access their learning. Teachers should continue to monitor closely the effectiveness of these strategies to ensure that all children benefit as intended.
	Our learners’ benefit from the high- quality education which we provide for all children and young people.
	

	Relationships of all
	All staff need to work closely to ensure they maintain high expectations of children and young people and consistently promote positive behaviour across the school.
	Caring and positive relationships are evident across the school, reflective of the revised school vales which underpin the school’s work.
	Young people report that relationships on the whole are consistently respectful and trusting, with a growing sense of equality and fairness.
	Relationships across the school community are very positive and supportive, founded on a climate of mutual respect within a strong sense of community, shared values and high expectations. All staff and partners are proactive in promoting positive relationships in the classroom, playground and wider learning community.
	

	Children’s individual needs and rights
	Currently, across classes and within learning areas designated for additional support, the school is not meeting the needs of all young people. At present, the learning experiences within the zones are too variable.
	Staff have systems and processes for identifying young people’s needs and their barriers to learning. This helps the majority of young people receive support; however these are not yet systematic or rigorous enough to ensure that all young people are provided with the support they require to attain and achieve.
	The school has a strong commitment to acknowledging the rights and responsibilities of the individual and the importance of respect for others. Staff and young people in the Justice and Peace group are working to secure rights-based accreditation for the school.
	We consider each child and young person as an individual with his/her own needs, risks, and rights. We ensure children and young people are active participants in discussions and decisions which may affect their lives.
	




QI 3.1 Ensuring Wellbeing, Equality & Inclusion – Fulfilment of statutory duties
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Statutory duties and requirements
	Further work is required with all staff to ensure there is a clear understanding of statutory duties and to develop guidance which supports this area.
	The senior leadership team are aware of their responsibilities to ensure that practices reflect national guidance and legislation. Arrangements are being developed to ensure that the rights of young people with protected characteristics are being met.
	The headteacher has a good understanding of legislative requirements. She ensures that school staff comply with legislation and guidance relating to wellbeing, equality, and inclusion. She ensures all staff are aware of their responsibilities and have undertaken appropriate professional learning.
	We comply and actively engage with statutory requirements and codes of practice. Our staff, learners, parents and partners know what is expected in these areas and are involved in fulfilling statutory duties to improve outcomes for children and young people.
	Sector leading



QI 3.1 Ensuring Wellbeing, Equality & Inclusion – Equality & Inclusion
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Summary statement
	Practice across the school is inconsistent regarding staff’s role in ‘getting it right for every child’ and of understanding young people’s barriers to learning. This results in a few young people’s needs not being met sufficiently well.
	Our learners are developing their understanding and acceptance of difference, e.g. through gender neutral approach to social dance, the provision of a gender-neutral toilet and the establishment of an LGBT+ group. We must continue to develop approaches to equalities, including all protected characteristics.
	All staff have good awareness of individual children and their families. Most Staff promote equality and inclusion. We ensure that every individual has equal opportunities, to make the most of their talents and abilities. Knowledge of children’s needs is having a positive impact on their wellbeing and inclusion.
	We ensure inclusion and equality leads to improved outcomes for all learners. All learners are included, engaged and involved in the life of the school.
	Sector leading

	Inclusion and appropriate support
	We should continue to develop strategic approaches to supporting all young people with barriers to learning, including those who are facing significant challenges in their lives. We will develop more collaborative approaches to supporting young people and providing clarity of roles and responsibilities for all staff.
	Teachers are at the early stages of helping children to make the connections between learning  conversations and individual learning plans.
	Teachers identify promptly, children who have barriers to learning and require additional support. Children are supported effectively through individualised learning plans.
	All children and young people feel very well supported to do their best. Learners, parents and carers, staff and partners feel that they are treated with respect and in a fair and just manner.
	

	Equality including support and challenge of discrimination
	As a result of an increase in reported incidences of prejudice-based bullying, staff recognised the need to address this and to promote a more inclusive approach for all across the school. Young people are beginning to discuss issues relating to protected characteristics in PSE lessons and this is leading to a reduction in the number of incidences.
	Children are not confident in their ability to recognise and challenge discrimination, should they become aware of it. Teachers need to ensure that the curriculum offers sufficient, explicit opportunities for children to develop greater awareness of diversity and discrimination.
	Children learn about the importance of respecting differences in a variety of ways. They are developing an understanding of equalities through the rights-based approach to learning. The majority of children feel that other children treat them fairly and with respect.
	We understand, value and celebrate diversity and challenge discrimination. In our school age, disability, gender reassignment, marriage and civil partnership, pregnancy, race, religion or belief, sex and sexual orientation are not barriers to participation and achievement.
	




QI 3.2 Raising Attainment & Achievement - Attainment in literacy and numeracy
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Progress from prior levels
	The school needs to focus more clearly on raising attainment, in particular for those children who are the most vulnerable.
	A few children at the early level and at the beginning of the first level could be making better progress in their learning in literacy and numeracy.
	A few learners across stages of our school exceed national standards in aspects of literacy and numeracy. A few learners could be attaining more.
	Learners make very good progress from their prior levels of attainment in literacy and numeracy.
	Sector leading

	Raised attainment in literacy & numeracy
	There is an urgent need to underpin teachers’ judgements with robust and reliable assessment information. The analysis of data from tests, the SNSAs, holistic assessments and teacher’s professional judgement have not yet been used to inform targeted interventions to raise attainment.
	Overall attainment in reading and mathematics across our school is satisfactory and is weak in writing. However, attainment in writing for those learners in P5 who have achieved the first level is satisfactory.
	Overall, children’s attainment in literacy and numeracy is good. Children’s attainment in reading is very good with most making very good progress.
	We have raised attainment in literacy and numeracy for all learners.
	



QI 3.2 Raising Attainment & Achievement - Attainment over time
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Raising attainment over time across all curricular areas
	Senior leaders have identified correctly the need to urgently introduce a robust monitoring and tracking system.
	Overall attainment across our school is satisfactory and is weak in some areas. Staff need to ensure children experience a broader curriculum to support wider attainment.
	Our data demonstrates that attainment has fluctuated in some areas of the curriculum. However, overall, there is an improving pattern in levels of attainment across numeracy, reading and writing.
	Across all curriculum areas we have raised attainment continuously over time and/or maintained consistently high standards of attainment for all learners.
	Sector leading

	Learners Progress from prior levels over time
	At present, we cannot evidence progress over time for young people in the BGE.
	Staff are at an early stage in using and analysing data to both support their judgement of achieving a level and to identify effective interventions to raise attainment.
	We evaluate accurately children’s progress from prior learning, and this is showing an improving picture.
	Learners make very good progress from their prior levels of attainment.
	

	Effective and shared use of assessment to make judgements about learning
	Staff have identified correctly the need to develop the approaches to assessment. There is a need to develop further moderation opportunities within and beyond the school to support staff make more reliable judgements.
	In order to ensure greater consistency and reliability of staff professional judgement in achieving a CfE level, teachers should now engage further with a variety of moderation activities and National Benchmarks.
	Analysis of the attainment of different cohorts of children, as they move through the school, is needed to provide additional useful information to support senior leaders and teachers to identify any patterns of attainment or gaps in learning for different groups of children
	Our staff make effective use of assessments and their shared understanding of standards to make confident professional judgements about how well children and young people are learning and progressing.
	

	Tracking systems and interventions
	Staff need support from the leadership team now to use collated data effectively to help them close identified gaps in learning to raise attainment.
	Senior leaders have begun to track attainment in literacy and numeracy. This is not yet sufficiently systematic or robust to enable them to make full use of the information collected or to have an accurate overview of attainment over time.
	We use a range of accurate data to monitor children’s progress over time. Where we have taken steps to address practice, improvements have been made. We do not yet monitor and track children’s attainment across other curricular areas.
	A robust tracking system together with effective interventions ensures continuous progress for learners across the curriculum and at all phases in their education, including points of transition.
	

	Attainment of individuals and groups over time
	Staff are unable to demonstrate the progress of children as they move through the school based on robust evidence.
	The majority of learners are making satisfactory progress over time with a significant number making good progress in numeracy and reading in the middle of the school.
	For children with additional barriers to their learning, robust evidence provided by the school shows that most are attaining appropriate to their individual level of needs and making good progress from prior levels of attainment.
	The attainment of individuals and groups has improved consistently over time.
	



QI 3.2 Raising Attainment & Achievement - Overall quality of learners’ achievement
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Learner Achievements
	There is scope to develop a more systematic approach to recognising and celebrating all young people’s progress and contributions to school and community life.
	The head teacher has taken positive action to provide increased opportunities for wider achievement for all children.
	Children’s achievements from within school are celebrated at assemblies and through displays.
	Overall, our learners are successful, confident, exercise responsibility and contribute to the life of the school, the wider community and as global citizens.
	Sector leading

	Development of learner skills
	Staff need to work with partners to extend the range of awards that young people gain. This will support further the recognition of their skills and achievements.
	Learners are encouraged to complete learner profiles, and this is being established more fully across the school community.
	All children are invited to nominate themselves for a committee role though a voting system. This process helps children to become aware of their own skills. Senior pupils are developing leadership skills through responsibilities.
	Learners are personally and socially adept and have achieved a range of skills and attributes through a wide range of activities.
	

	Learners taking ownership of individual learning pathways
	An effective system of tracking and monitoring is required to assess progression in young people’s skills. It would also support them in meeting the needs of those at risk of missing out and building on each individual’s achievements.
	The Headteacher records children’s wider achievements to ensure all have opportunities and do not miss out. We need to track wider achievements more rigorously to ensure they achieve a range of skills and attributes through a wide range of activities.
	In order to help the children to fully recognise, celebrate and acknowledge their own successes and those of others, staff need to develop systems to track and record individual and collective achievements and share these in more consistent ways.
	As learners move through their learning pathways, they take increasing responsibility for ensuring they continue to add value to their achievements
	





QI 3.2 Raising Attainment & Achievement - Equity for all learners
	
	Weak
	Satisfactory
	Good
	Very Good
	Excellent

	Systems which promote equity
	The leadership team and staff demonstrate a good awareness of children who may face barriers in their learning due to socio-economic circumstances. However, their progress in learning requires to be tracked in a more robust and rigorous way.
	Staff need to use and analyse the data available to class teachers further to help identify ways in which they can reduce such barriers to learning and raise attainment further.
	The school needs to identify clearly any attainment gap and ensure that planned interventions are evaluated to show their effectiveness in raising attainment for targeted children.
	We have effective systems in place to promote equity of success and achievement for all our children and young people.
	Sector leading

	Raised attainment of the most
disadvantaged learners
	Clear interventions need to be put in place for targeted children with the impact of these being monitored closely.
	Staff within the school are committed to reducing any gap in attainment as a result of children’s socio-economic circumstances.
	The staff know the children and families very well and understand the socio-economic context of the local area. Using the school’s allocation of Pupil Equity Funding, targeted interventions are reducing barriers to children’s attainment and achievement.
	We have raised the attainment of all our learners and in particular our most disadvantaged children and young people.
	

	Positive Destinations
	The percentage of young people leaving at the end of S4 for a positive destination has been significantly much lower than the virtual comparator school.
	there is a need to ensure that carefully considered plans are in place so that all young people leave school having attained literacy and numeracy at SCQF level 4 or better.
	Senior leaders are committed to ensuring that no child misses out on learning experiences due to financial barriers. Initiatives, such as ensuring all children have access to excursions and PE kit, are leading to more children feeling included and involved.
	All our learners consistently move into sustained positive destinations when they leave school.
	




Standards and Quality Reporting and School Improvement Planning Guidance 
See below for suggested content for each section. 
	NIF PRIORITIES 
1. Placing the human rights and needs of every child and young person at the centre of education.  
1. Improvement in children and young people’s health and wellbeing 
1. Closing the attainment gap between the most and least disadvantaged children and young people  
1. Improvement in skills and sustained, positive school-leaver destinations for all young people 
1. Improvement in attainment, particularly in literacy and numeracy. 
(highlight as appropriate) 
	1.1 Self-evaluation for      self-improvement 
1.2 Leadership for learning 
1.3 Leadership of change 
1.4 Leadership and management of staff 
1.5 Management of resources to promote equity 
	2.1 Safeguarding and child protection 
2.2 Curriculum 
2.3 Learning, teaching and assessment 
2.4 Personalised support 
2.5 Family Learning 
2.6 Transitions 
2.7 Partnerships 
	3.1 Ensuring wellbeing, equality and inclusion 
3.2 Raising attainment and achievement/Securing children’s progress 
3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning 


	Priority 1:  Priorities should be clear, learner focused and relevant to the context of the school. State priorities which are challenging and ambitious, yet achievable. 
Continuation from 2024/25? Y/N   Clearly state whether this priority is a continuation from the previous year.  If yes, briefly mention progress made so far, including previous challenges, adjustments and ongoing needs.  

	 Data/evidence that informs this priority: What’s the problem? How do we know it’s a problem? 
1. There should be an analysis of all attainment data to identify key priority areas 
1. Ensure that the need/priority is clearly identified and the evidence that informs this need, including self-evaluation processes and stakeholder involvement is clear 
1. Consideration is given to quality assurance activities which highlight areas for improvement
1. Consideration should be given to reducing variation of practice and outcomes across the school 
1. Effective self-evaluation will build a shared understanding of areas for action 
	Planned Outcome This should be expressed in terms of impact on pupils and, where, appropriate, impact on staff, parents and carers. 
1. Define clear, measurable outcomes which state how success will impact learners, staff and/or parents / carers
1. Clear timescales should be carefully thought through  
1. Consideration can be given to whole school planned priorities or where there is a particular area of focus needed
1. State whether these are new or embedding approaches 
1. Consider student-led initiatives to boost engagement 
1. Consider strategies to increase parent/carer participation 
	Measures Identify 2-3 meaningful measures which will help you to track progress over time
1. Measurements should be realistic, but aspirational and should include both quantitative (numerical) and qualitative measures which give further insight and depth
1. Analysis of assessment and attainment data should demonstrate all impacts including where exceeding in expectation and where gaps need strengthened
1. Analysis of attendance and supporting children with additional support needs 
1. Analysis of observations in relation to learner participation and engagement
1. Consideration to the learning environment, ethos and culture in relation to the needs of individual learners 
	Resources and Lead Person Include any major expenditure. Only job titles should be used. 
1. Record any additional resources, including digital technology required
1. Consider key leaders, at all levels responsible for implementation
1. Consider all school staff and how the wider school community is involved in planned priorities
1. Record any significant resource requirements, including budget considerations
1. Consider specific professional development opportunities for staff 
1. Engagement and partnership opportunities with the community


	Monitoring priority progress over time: impact on learners State how monitoring will take place throughout the year and by whom. This should align with capturing progress in the short/medium and long term as outlined below  

	What will success look like? What are the outcomes that we would expect to see in the short / mid and long term? Adjust timescales as required   
1. Set short, medium and long term expectations. These should align with planned outcomes and measures. 
1. Ensure monitoring methods are robust and include data analysis, observations and stakeholder feedback. 

	By the end of November 
	By the end of February 
	By the end of May 

	1. A calendar of activity to support and monitor improvement has been developed and agreed
1. Evaluations of any baseline assessments
1. There is a clear and structured professional learning offer which is agreed at school/ departmental level, as appropriate
1. Observations of initial improvements are taking place 
1. Engagement measures are agreed
1. Reflections in relation to tests of change from all stakeholders are taking place with key messages arising at this early stage
1. A shared understanding of quality improvement expectations is emerging 
 
	1. Analysis of attainment data to date
1. Increased learner participation opportunities, engagement and impact 
1. Increase in collective responsibility of whole school team 
1. Professional learning is leading to progress within priorities 
1. Evidence of how self-evaluation data is informing next steps and improvement over time 

	1. Final assessment and evaluation 
1. Data and evidence-based observations on progress relating to improved learner outcomes 
1. Newly established practices working well and continue to become embedded to further improve particular focus areas
1. Reflections on professional development undertaken, effectiveness of these, the impact on staff development and on the progress of learners
1. Reduction in variation and increased consistency across the whole school community  Improvement in practice and learner experiences evidenced through quality improvement practices

	What happened? What did we see? Provide updates on progress in the short term based on data and evidence 
1. Analysis of preliminary data and the improvements noted through formative and summative assessments 
1. Initial observations noted
1. Description of learner participation, feedback from learners and how this informs next steps
1. Feedback from teachers and school staff who are implementing new strategies
1. Feedback from wider stakeholders
1. Actions emerging based on progress observed to date
1. Adjust long-term strategies as necessary
	What happened? What did we see? Provide updates on progress made in the medium term based on data and evidence 
1. Analysis of tests of change implemented
1. Adjustments and developments based on progress tracking are evident
1. Data and evidence-based achievements are noted 
1. Feedback from stakeholders informs progress
1. Evaluation and reflection around further identified priorities arising
	What happened? What did we see? Provide updates on progress made in the long term based on data and evidence 
1. Reflect on priority progress and impact – was it met, not met, exceeded? Consider how this informs further improvement activity
1. Explore where further input or resources might be required for success
1. Consider further professional learning requirements 

	What are our next steps? Insert next steps which reflect progress made during this period of time. These next steps may change what you would expect to see in the medium term and long term 
1. Adjustments for the next phase based on data analysis and reflections of staff and learners
1. Consideration of a consistent approach across the whole school and how this can be measured
1. Is a shared understanding around this priority developing? 
1. Consideration given to the evaluations from stakeholders 
1. Potential shifts in focus or new priorities identified for future improvement cycles based on findings
	What are our next steps? Insert next steps which reflect progress made during this period of time. These next steps may change what you would expect to see in the long term 
	What are our next steps? Insert next steps which reflect progress made during this period of time. These next steps can inform your next period of improvement activity 

	End of Session Summary of Progress and Impact 

	1. Summary and final reflections of the overall effectiveness of the planned priority
1. Outline how progress will be sustained beyond the initial implementation period
1. Capture feedback from learners and wider stakeholders in relation to progress
1. Compare attainment data progress in line with national and local averages to provide further context for progress
1. Ensure consideration of equity and inclusion in meeting the needs of all learners
1. Consideration of next steps, further intervention strategies needed and continued improvement strategies to implement
1. Consider whether improvement activity would be helpful for others to learn from and be shared within the local authority and nationally, as appropriate


 




School Support Visits
Purpose
A School Support Visit can take place at any time. It may be requested either by the Quality Improvement Officer linked to the school, or by the Headteacher.
It may take place for a variety of reasons, for example:
1. recognising achievement and celebrating success;
1. induction of a Headteacher;
1. staffing, including recruitment and selection;
1. pastoral care; 
1. child protection questions; 
1. parental complaints; 
1. preparation for an inspection; 
1. supporting an area of development.

School Improvement Visits
Purpose
School Improvement Visits support schools to:
1. validate school self-evaluation;
1. engage in robust professional dialogue;
1. build a shared understanding of high-quality educational provision across Shetland; 
1. share effective practice; and,
1. contribute to a strategic overview of progress and impact across the local authority to inform service planning and professional learning.
Process
A maximum of two School Improvement Visits to each school per session will be carried out by the school’s link officer. Where there is an early learning and childcare setting, an education support officer will also attend. Wherever possible, a senior or middle level leader from a similar setting shall participate in the School Improvement Visit to provide sector specific input. This will be discussed during the planning stages.
The outline for each visit, including the purpose of the visit and the planned activities will be shared in a circular at the start of the school session.
Planning for each school’s improvement visit should be carried out in collaboration with the Headteacher and the school’s link officer. The Headteacher should also work with class teachers to agree class visits in relation to planned class activity and the focus of the visit.
An ethos of trust and professional respect is essential in ensuring that all involved in School Improvement Visits feel valued. 
Working alongside the Headteacher, the link officer will gather information using a range of approaches including:
1. reviewing progress with actions/next steps from previous visits in discussion with the Headteacher/ school leadership team; 
1. professional discussions with the Headteacher, school leadership team, and teaching and support staff;
1. classroom visits to note good practice and support professional dialogue;
1. engaging with focus groups of learners, staff and parents and carers to discuss the themes and focus further;
1. engaging in professional discussion around key school documents including the Standards and Quality Report and School Improvement Plan;
The Headteacher should ensure that:
1. all staff are aware of the agreed theme and focus of the visit;
1. preparations are in place for the school community to effectively engage with the agreed programme of activities; 
1. set the context for the visit by providing an overview of the school’s position in relation to the agreed themes and focus, referring to relevant qualitative and quantitative data, and relevant sections of the school’s Standards and Quality Reports and quality assurance/monitoring calendar.
Within the relevant theme/s of the visit, Headteachers may decide to share a particular aspect of their school’s work.
After the School Improvement Visit
Following professional dialogue with the Headteacher / senior leadership team, the link officer will complete a short written record of the visit.  This will be shared with the Headteacher within four weeks of the visit.


Team Improvement Visits 
Purpose
The purpose of a Team Improvement Visit is to work with a school to validate their own self-evaluation in relation to key quality indicators.  An ethos of trust and professional respect is essential in ensuring that all involved in Team Improvement Visits feel valued and benefit from the visits in the following ways:
For schools and early learning and childcare settings:
1. the opportunity for the school to share effective practice;
1. the opportunity to validate self-evaluation;
1. the opportunity to engage in professional dialogue.
Through detailed consideration and discussion, the local authority gains a greater insight into each of our school’s improvement journey, including:
1. attainment over time of all learners;
1. interventions that are in place to raise attainment and improve outcomes for individuals, groups and cohorts of learners; 
1. learner pathways and the quality of the curriculum; and
1. approaches to learning, teaching and assessment. 
Furthermore, both schools and the local authority gain from 
1. the opportunity to share practice and perspectives from other settings with the receiving school;
1. the opportunity to develop relationships and connections with school communities; and,
1. the opportunity to be visible and appreciate the challenges and perspectives of learners, staff and parents and carers.
 
Process
The visiting team will be led by the link officer for the school.  The team will consist of other members of central staff, and may include colleagues from other schools, including a senior or middle level leader from a similar setting to provide sector specific input. Wider partners may also be involved, as agreed at the planning stage.
The lead officer will liaise with the Headteacher to identify areas of focus and discuss how the visit will be organised.  The Headteacher will also work with class teachers to agree the focus of class visits. The Headteacher should send an agreed timetable of class visits and meetings to the lead officer at least one week before the Team Improvement Visit. 
As part of the Team Improvement Visit, there will be opportunities for focus groups to receive feedback from the Headteacher where requested. Following professional dialogue with the Headteacher / senior leadership team, the link officer will work with the visiting team to complete a written record of the Team Improvement Visit.  This will be shared with the Headteacher within six weeks of the visit.
 
Observations of Learning: Classroom Visits as an aspect of School / Team Improvement Visits
Classroom visits focus on observations of learning and may include planned activity within the classroom or a learning environment outwith the classroom which best meets the needs of learners. Classroom visits play an important part of the School / Team Improvement Visit, providing the opportunity to share effective practice and engage in professional dialogue at class level. The backdrop to all classroom visits must be a culture of integrity, courtesy and professionalism. Effective sharing of classroom experience, resulting in positive benefits to teachers and learners, is most likely when:
1. Staff are fully consulted and involved in agreeing the arrangements for the process;  
1. There is an open and honest approach, based on mutual respect amongst colleagues.
The agreed rationale for all such events is to improve the quality of learners’ experiences and to identify effective practice that can be shared with others. 
The purpose, method and timing of all visits to classrooms, and the officer/ team member(s) involved, will be agreed between the teachers concerned, the Headteacher, and the lead officer, before the School /Team Improvement Visit begins.
As part of this process, due consideration should be given to the focus of the visit and how it aligns to planned activities within classes, e.g. coursework, exam preparation and practical assessments.
After formal classroom visits, the class teacher will be given the opportunity to engage in professional dialogue with the officer who visited the class.

	Universal 
For schools to be in the universal support category:
	Focused
For schools to be in the focused support category:
	Enhanced 
For schools to be in the enhanced support category:  

	The school’s Standards and Quality report indicates gradings of good or better across all key quality indicators and there is sufficient qualitative and quantitative evidence to support this.

The School Improvement Plan is measurable, proportionate and relevant to the context, leading to improved outcomes for all children and young people. 

All statutory duties, including safeguarding procedures are being fulfilled.
	The school’s Standards and Quality report indicates gradings of satisfactory for one or more of the key quality indicators, demonstrated through qualitative and quantitative evidence.

The School Improvement Plan is mostly measurable, proportionate and relevant to the context, leading to improved outcomes for all children and young people. 

All statutory duties, including safeguarding procedures are not being fully met. 

Other markers such as complaints, incident notifications and exclusions for example are increasing over time. 

The Headteacher is new to headship, new to Shetland Islands Council, or is being deployed in an acting capacity. There have been changes within the school leadership team. 

School is currently, or expecting to imminently, engage with Education Scotland inspection process. 
	The school’s Standards and Quality report indicates gradings of unsatisfactory or weak for one or more of the key quality indicators, demonstrated through qualitative and quantitative evidence.

Support is required to ensure the School Improvement Plan is measurable, proportionate and relevant to the context, leading to improved outcomes for all children and young people. 

Significant gaps or weaknesses around safeguarding procedures.

School is currently or expecting to engage with Education Scotland imminently.

There may also be exceptional events and circumstances out-with the control of the school precipitating the need for enhanced support.

Significant gaps in staffing and recruitment challenges may also lead to enhanced support.

A significant number of concerns are raised about the school through the complaints handling procedure or reporting concerns at work policy for example.

Education Scotland or Care Inspectorate has identified the school as requiring a return visit or support from the Local Authority. 

	Possible Features of Support
	Possible Features of Support
	Possible Features of Support

	Features of support will be identified and agreed through dialogue with the Headteacher/SLT and the Link Officers and proportionately documented and monitored. 

	1. Up to two School Improvement Visits to quality assure identified themes within core quality indicators 
1. Attainment review/discussion. 
1. SQR/SIP review and feedback. 
1. Support to quality assure internal processes. 
1. Monitoring of presentations, attendance and exclusions.
1. Participation in professional learning visits 
1. Encouragement for staff to participate in professional learning visits to other schools.
1. Support from Central Officers including Education Support Officers.
	In addition to Universal Support, consideration of: 

1. Mandatory attendance at professional learning. 
1. An additional quality assurance visit to look at identified Quality Indicators.
1. Regular, scheduled checks on progress. 

	In addition to Focused Support, consideration of:

1. Bespoke and targeted professional learning and coaching and mentoring.
1. At least twice-yearly quality assurance visits looking in detail at identified Quality Indicators.
1. The deployment of additional resources and frequent checks on progress and regular visits. 
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